
Price: £6.50 / Free to LASIG members     www.iatefl.org

FEBRUARY – MARCH 2019
• Focus on Hungary
• Interview with Ema Ushioda
• A new approach to standardized test 

training
• Reforming the foreign language 

classroom—Empowering students to take 
ownership

• Beliefs, agency and identity in language 
learning and teaching

… and more

ISSN: : 2412-6640

75

digital



 

 

Independence 75 IATEFL Learner Autonomy Special Interest Group Newsletter 1 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

Independence 75 IATEFL Learner Autonomy Special Interest Group Newsletter 2 

Contents  

03 From the Editors – Diane Malcolm, Canada; Lawrie Moore-Walter, Austria; Michelle Tamala, 
Australia; Djalal Tebib, Algeria  
 
04 Letter from the Coordinator – Christian Ludwig, Germany  
 
 
 
05 Autonomy in context: Budapest Business School – Alexandra Szenich and Reka Asztalos, Hungary 

07 DepARTures: Inspired by art – Litza Juhász, Hungary 

11 ICT as a source of motivation – Peter Kaufmann, Hungary 

13 Are We Ready for the Autonomy Approach? – Claudia Molnár, Hungary 

 
Conversations  
 
18 Autonomy in context: Ca’ Foscari University of Venice – Marcella Menegale, Italy  

20 Interview with Ema Ushioda – Christian Ludwig, Germany 

 
Columns  

23 Can you learn English without a logbook? No. – Frank Lacey, Denmark  

 
Teachers' Corner  
 

26 Learning vocabulary 2: ‘Le mot juste’ – a reflection – Ruth Wilkinson, Spain 

29 Setting new standards: An innovative implementation for standardized test training – Raúl 

Rodríguez, Chile 

31 Why do students keep joining Study Buddies? A case study of a learner-led learning community in 

the SALC – Hiromichi Kanai and Yuri Imamura, Japan 

 
Reflections & Reviews  
 
35 Reforming the foreign language classroom – Empowering students to take ownership, 22nd 

November 2018, Essen, Germany – Christian Ludwig, Stephanie Edel Farinha, Neil Deane, Stephan 

Gabel, Germany; Linda Ghout Khenoune, Algeria 
 

39 Beliefs, agency and identity in language learning and teaching – Melanie Gobert, United Arab 

Emirates 

 
 

 
 

Publisher: IATEFL, 2-3 The Foundry, 

Seager Road, Faversham, Kent, 

ME13 7FD, UK 

FOCUS ON HUNGARY 

 



 

 

Independence 75 IATEFL Learner Autonomy Special Interest Group Newsletter 3 

INDEPENDENCE 

Newsletter of the IATEFL Learner Autonomy Special Interest Group 

 
From the Editors 

Every time we sit down to write this editorial, the same thing goes through our minds: what an exciting 

issue. We find every text we print and every project we read about to be stimulating and energising. 

We love the variety of contributions and that each writer brings a different perspective to the issue. 

Large projects, small projects, experienced researchers, new researchers – it doesn’t matter. Everyone 

has a story to tell and to share.  

We start off this issue with a special chapter: Focus on Hungary. In this chapter, we profile four writers 

working in Hungary. We first interview two educators from Budapest Business School about a study 

they conducted on students’ dispositions towards autonomous language learning. Peter Kaufmann 

then tells us about how he wards off the dreaded use of mobile phones in the classroom by actually 

encouraging learners to use these in a productive way. Litza Juhasz then reports on a museum 

combining art with English learning, and Claudia Molnár shares her experiment in letting teacher 

trainees determine their course of learning.  

In Conversations, we interview Marcella Menegale, from Venice, Italy, about her university’s module 

on learner autonomy. We also speak with Ema Ushioda, a researcher in motivation theory and learner 

autonomy. We are delighted that Ema will be one of our plenary speakers at our Pre-Conference Event 

in Liverpool.  

This issue’s Columns, Frank Lacey shares with us his experience using logbooks in the classroom. He 

strongly believes that autonomy without logbooks just isn’t possible.  

We next move on to Teachers’ Corner. Ruth Wilkinson describes her experience when starting a new 

ESP course in a subject she didn’t know much about. Ruth shows us that, with help of learner-

centeredness, teachers can tackle nearly any subject. From Chile, Raúl Rodriguez describes a not-at-all 

standardised approach to teaching preparation courses for standardised tests. Finally, Hiromichi Kanai 

and Yuri Imamura of Japan report on research they’ve done into their university’s Study Buddies 

programme.  

The Reflection in this issue reports on presentations at the one-day conference held in Essen last 

November whose theme was empowering students to take control of the language classroom.  By all 

accounts, it was a very stimulating event and will be followed up this year with Part 2, to be held in 

Braunschweig.  In Reviews, Melanie Gobert describes a recent work by Paula Khalaja, Ana Maria 

Barcelos and collaborators, continuing their investigations into the roles of beliefs and identity on 

autonomy in foreign language learning.  In addition, there is an appeal for more reviewers, please, and 

a list of some recent titles of interest in the autonomy field. 

 

Diane Malcolm, Lawrie Moore-Walter, Michelle Tamala & Djalal Tebib  

  ISSUE 75             FEBRUARY/ MARCH 2019              ISSN: 2412-6640 
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Letter from the coordinator 
 
Dear members,  
  
I trust that you all had a good 
start in the New Year. This 
issue of is - once again - an 
international one with 
articles, reflections and 

reviews from around the world, including 
countries such as Hungary, Japan, Chile, 
Germany and Spain. Just like the contributors 
to the current issue crossed physical and 
mental borders when putting together their 
articles, reflecting on events they attended 
abroad or reviewing a book from a different 
linguistic or academic context, the Learner 
Autonomy Special Interest Group will also once 
again cross different borders in the up-coming 
IATEFL year.  
 
Foreign language learning, in fact, is a daily 
endeavour to cross and (re-)negotiate borders. 
As far as implementing learner autonomy is 
concerned, it means constantly going far 
beyond our linguistic and cultural borders as 
well as beyond the borders of teacher and 
learner identity and the ‘imagined’ borders of 
curricular guidelines. LASIG’s programme for 
2019 is the perfect example of that. Soon, 
some of us will meet in the English port city of 
Liverpool - the home of the Beatles and two 
Premier League football clubs - for our annual 
PCE as well as SIG Showcase (formerly SIG Day). 
You will find the programme for both days in 
this issue. I feel very honoured that the 
organisers of both events were able to bring 
together so many experienced and renowned 
speakers as well as newer researchers and 
practitioners in the field of foreign language 
learner autonomy.  

Also, I am also looking forward to welcoming 
many of you at the follow-up conference in 
Braunschweig, Germany. On September 6, the 
conference ‘Reforming the foreign language 
classroom – empowering students to take 
ownership II’ will bring together participants 
from across Germany and Europe who will 
share their experiences of making a step (or 
two) towards more autonomy in their 
classrooms. Once again, you will find more 
information in the conference announcement 
in this issue. If you wish to register for the 
conference, regularly check our website and 
Facebook page, where we will keep you posted 
on the conference planning.  
 
Last but not least, there will be new webinars 
as well as new titles and republications in our 
e-book series, which will soon see its tenth 
volume. And if you haven’t noticed, an 
increasing number of the e-books is also 
available in print now.  
 
I hope that the current issue of Independence 
will inspire you to ask your students “What is a 
border?” and that the answers will go beyond 
“A border is where you swap home for hope”, 
as Meg Van Der Merve once put it in her well-
known young adult novel Zebra Crossing. 
 
With this in mind, I wish you all a successful and 
healthy IATEFL year 2019.  
  
Best wishes, 
 
Christian Ludwig (LASIG Coordinator)  
christian.ludwig@ph-karlsruhe.de 

 
 
 
 
 
 
 

 

mailto:christian.ludwig@ph-karlsruhe.de
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Conversations 
 

 
Autonomy in context: Budapest Business School, Faculty of 
Commerce, Hospitality and Tourism 
 
Alexandra Szenich and Reka Asztalos talk with the Editors of Independence 
 
In a combined Independence and webinar series, LASIG is featuring institutions around the world 
which are implementing learner autonomy programs. If you are interested in giving an interview 
and/or offering a webinar about your experience within an institution, or you would like to suggest 
an institution, contact Lawrie Moore-Walter, Editor, at lawrie.moore@gmail.com or our Webinar 
Organiser, Giovanna Tassinari, at giovanna.tassinari@fu-berlin.de, with a short proposal. 
 

  In this issue, Independence speaks with Alexandra Szenich and 
Reka Asztalos of Budapest Business School, Faculty of 
Commerce, Hospitality and Tourism, to find out more about a 
study they conducted on students’ dispositions towards 
autonomous language learning. 

     
                                  E-mail: szenich.alexandra@ni-bge.hu; asztalos.reka@uni-bge.hu  

 

 
Alexandra and Reka, could you briefly highlight your study and what aspects of 

autonomy it sought to identify? 

 

 We carried out a questionnaire study at all four faculties of Budapest Business School 

(BBS) in December 2017, with a sample of 1,479 students. The aim of the research was 

to map students’ dispositions towards autonomous language learning, their language learning habits beyond the 

classroom and their plans about scheduling language exams, which are obligatory for their degree. 

 

What originally drove your institution to conduct this study? 
 

 
In our experience the number of language lessons provided by the university is not 

always fully consistent with the exit requirements for many students. The foreign 

language proficiency of the students is rather varied. This heterogeneity applies not only to the level of proficiency 

but also to the extent to which the students can realistically assess their language skills or develop them further. 

This is also true for English, although some students have spent ten-to-twelve years studying it. Students’ levels of 

motivation also seem to vary; some of them are content with simply attending the lessons and obtaining the 

credits. Those starting to study a foreign language as false beginners have a lower chance of passing a language 

exam. One possibility for students could be to do more personalized out-of-class learning to compensate for these 

differences. That was the reason why we decided to conduct the survey: to find out how willing students are to 

engage in language learning beyond classes. 

 

 

 

Independence 

Alexandra and Reka 

Independence 

Alexandra and Reka 

Alexandra  

FOCUS ON HUNGARY 
 

      Reka  

mailto:lawrie.moore@gmail.com
mailto:giovanna.tassinari@fu-berlin.de
mailto:szenich.alexandra@ni-bge.hu
mailto:asztalos.reka@uni-bge.hu
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Copyright Notice for Independence 75 – Copyright for whole issue 
IATEFL 2019. 

IATEFL retains the right to reproduce part or all of this publication 
in other publications, including retail editions. 

Contributions to this publication remain the intellectual property of 
the authors. Any requests to reproduce a particular article should 

be sent to the relevant contributor and not IATEFL. 
Articles which have first appeared in IATEFL publications must 

acknowledge the IATEFL publication as the original source of the 
article if reprinted elsewhere. 

 

 

What were the key results? 

 

 
Although the majority of students does some out-of-class language learning, this 

mostly means listening to music, watching films and reading on the internet. Several 

difficulties seem to hinder students’ out-of-class learning: controlling negative associations, managing time, 

planning the steps of learning and choosing learning material. In the classroom they expect the teacher to make 

all the decisions and take full control of their learning. 

 

What changes will be made based on the results of the study? 
 

 

Our research results should have an awareness raising function and aim to initiate a 

professional discussion on autonomous language learning. Our university faces a 

problem which characterizes today’s education in general: the tension between the pressure to achieve, for 

example to pass a language exam, and the need for skills development, which is hindered by the lack of time 

dedicated to language learning. We would like to call the stakeholders’ attention to the fact that it is essential to 

support students in getting started on the way to becoming autonomous language learners. This can happen 

during classes but also in the form of coaching or with the assistance and guidance of a language centre. Our first 

step will be an attempt to create an online language centre including a collection of links that could support 

students’ out-of-class language learning. 

 

What advice can you offer to others who would like to research autonomy in a similar 

way to your institution?  

 

Although it is very difficult to measure learner autonomy quantitatively, a large-scale 

questionnaire study may be a useful tool for mapping students’ dispositions and 

willingness towards autonomous language learning. The results could be helpful for the development of tools to 

support autonomous learning at the university. The questionnaire study could be supplemented by qualitative 

research on students’ preferences for tools to support learner autonomy. 
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DepARTures: Inspired by art                         Focus on Hungary     
 
Litza Juhász  
Museum of Fine Arts, Budapest, Hungarian National Gallery, Vasarely Museum Budapest, Hungary 
 

 

Born and raised in the United States, Litza Juhasz has worked as a museum 
educator at the Museum of Fine Arts, Budapest since 1999. Her main interest lies 
in developing education materials to allow visitors of all ages and interests to have 
a better understanding of works on display and discover connections between 
them and their own lives. Through consultation she hopes to find the best 
solutions for visitors to have fun, explore the Museum's collection and appreciate 
the historical period in which the objects were made. A life-long learner herself, 
Litza's probably practicing her coding skills right now.  
 

Email: litza.juhasz@mfab.hu  
 

orks of art, when chosen as the content 
for a foreign language lesson or unit, 
provide rich material that teachers may 

adapt for a variety of levels, student interests and 
language learning focus. Using art in the 
classroom opens the door for the authentic use of 
the language in discussion, writing, reading, and 
listening. By employing the grammar and 
vocabulary needed in context, students use them 
to explore works of art by expressing their 
knowledge and opinions about what they see.  
 
Drawing on works of art as the inspiration for 
activities in the foreign language classroom 
allows teachers to apply an interdisciplinary 
approach. Students recognize the cross-
curricular links because content areas usually 
discussed in other school subjects often arise. For 
adults, their inclusion in the course material 
underlines the interconnectedness of our 
contemporary society and the historical period 
which inspired them.  
 
Museums as a context for learning 
Historically, the Museum of Fine Arts, Budapest 
has collected works from ancient Egypt to the 
present day. From 1906-1957, the collection 
included works by both Hungarian and non-
Hungarian artists. By 1957, the collection had 
become too large and therefore the Hungarian 
National Gallery was created. In 2012, the two 
institutions were reunified and, in the future, 
works produced before 1800 will be shown in the 
Museum of Fine Arts, Budapest and works made 
after 1800 will be on display in the New National 
Gallery, which will receive a new building in the 
future museum district. The collection of works 
by Victor Vasarely has been on display in a 
separate building on the other side of the city 
since 1987. All three museums curate temporary 

exhibitions to accompany the permanent 
collection. We work with school groups and 
adults who are visiting with friends, family, 
colleagues, or who are on a tour. We also cater to 
individuals who join a program, like a one-week 
summer day camp or an event for the general 
public. Museum educators offer visitors a wide 
range of activities, encouraging them to take a 
longer and more in-depth look at works on 
display and discover aspects of the objects they 
had not previously noticed.  
 
In a foreign language learning context, whether it 
takes place at a museum or offsite, when museum 
educators and teachers ask the learners to create 
tasks for themselves or other students, they 
indicate the learners' capabilities to direct and 
move forward with their own learning, show that 
they value the students' contribution as a capable 
partner and leader as well as motivate them to 
become more independent and direct the path of 
their education. When Colin Campbell and Hanna 
Kryszewska developed the activities in Learner-
based Teaching (1992), they envisioned EFL 
teachers incorporating their methods and tasks 
into their daily practice. I have owned my copy of 
the book since 1995 and over the last two 
decades as a museum educator, I have applied 
learner-based teaching to my practice. Since 
2013, I have gone full circle by transforming some 
visitor-based activities into ones that can be used 
with foreign language learners. 
 
While all three tasks below can be done in a 
gallery or museum the tasks have been written 
for a school setting using reproductions. The 
works of art are held at the Museum of Fine Arts, 
Budapest, the Vasarely Museum Budapest and 
the Hungarian National Gallery.  
 

W 

mailto:litza.juhasz@mfab.hu
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The tasks 
 

Picture description 
Materials: For this task, you will need at least two 
works of art that students can access at the same 
time. If you only have one copy of each, put both 
in a place where only some of the students can see 
it – one on a desk at the front of the classroom and 
the other at the back. If you have more than one 
copy, hand them out to students working in 
pairs/groups. Feedback from students shows 
that they prefer paper copies to digital images. 
Therefore, I recommend printed copies when 
possible. Works of art reproduced in calendars 
and postcards are usually high enough quality so 
that the colours more or less resemble the 
originals. Using drawings and prints reduces the 
chance for radically different hues in the 
reproduction. You may also ask students to 
collect a few reproductions of works of art from 
museums, which allows them to contribute not 
only to creating the language task, but to choosing 
the images they are based on.  
  
 
 
 
 
 
 
 
 

 
 
 
 
 

Albercht Dürer 
Saint Jerome in his Study, 1514 

© Museum of Fine Arts, Budapest, 2019 

 
Just the Facts – written task 
For Just the Facts, in pairs or groups students look 
at the image and write true/false statements 
and/or questions which can be answered by 
looking at the picture. Tell them that all the 
students need to write down all of the 
statements/questions they come up with. Before 
starting the activity, model the activity to remind 
students that they may not create statements or 
questions about anything that cannot be seen in 
the painting. For example, in the painting Satyr 
and the Peasant by Jacob Jordaens, the statement, 
“The young child isn't hungry” cannot be verified 
by looking at the image.  
 

 
 
 
 
 
 
 
 
 
 
 
 

Jacob Jordaens 
Satyr and the Peasant, early 1620s 

© Museum of Fine Arts, Budapest, 2019 

 
By assuming he is not hungry we are interpreting 
the situation we see in the painting. With regards 
to tenses, let them know that when art historians 
talk about figurative painting, they speak about it 
in the present continuous saying things like: The 
dog is sitting under the table. The chair is falling 
down next to the satyr. In addition, students may 
also write multiple choice answers for questions 
like “What colour is the man wearing?”  
 
As the students are working, facilitate by 
checking the statements/questions for accuracy 
both in grammar and vocabulary use as well as 
making sure they are writing the correct type of 
questions.   
 
Speaking task 
When everyone is done, students pair up with 
someone who has looked at another picture. They 
read out the questions/sentences and the other 
student guesses the answer. I have tried this task 
with groups of adults, teenagers, and children in 
both L1 and L2 environments and surprisingly 
people do not mind guessing. When they answer 
correctly, they are happy and when they do not 
they do not seem to mind. This might be because 
they know that they are just guessing and 
therefore it is just for fun.   
 
Variation: Facts and Opinions   
In Facts and Opinions, students state a fact about 
the painting and then add their opinion. For 
example:  
 

“There is a young child in the picture sitting 
next to a man who is eating. Robert thinks 
that the young child is hungry.” 

 
 “There is a rooster standing on top of a 

woven chair. András says the painter didn't 
want to portray a live rooster. It's supposed 
to be a ceramic one.”  
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When the students read out the statements, their 
pair guesses what their classmates think. This 
activity encourages students to talk about the 
work of art and give their opinions without 
having to worry if they are wrong, which often 
hinders conversation about art, especially among 
adults and teenagers.  
 
Both stories, Saint Jerome in His Study and Satyr 
and the Peasant, have been portrayed by many 
artists at different times throughout history. As 
an extension, students may compare how several 
artists have depicted the stories. You might 
consider giving students the written text and 
talking about the tools writers and artists have, 
which allows them to use what they have learned 
in their art and literature class in a new context.  
 

Arranging compositions 
 

Our class composition  
Materials: For this task, you will need a 
reproduction of a work by Victor Vasarely with 
shapes placed on squares. We usually do this 
activity with either Orion Noir or Marsan 2.  You 
will also need a class set of two sizes of squares in 
a variety of colours. The small square should fit 
into the big square in the same configuration seen 
in the lower left-hand corner of Orion Noir. The 
ratio of 10 cm x 10 cm for the big squares and 7 
cm x 7 cm for the small squares works well and 
can be cut from A4 sized paper with minimal 
leftover strips. We tend to set the strips aside for 
other compositions. Have at least five more 
shapes in both sizes than the number of students. 
This ensures that even the last student who 
contributes to group collage will be able to choose 
from a variety of colours. 
 

 
 
 
 
 

 

  
 
 
 
 
 
 
 
 

 
 
 

Task: Ensure that the students do not see the 
image you have chosen by Vasarely before they 
make their composition. Place all the large 
squares in one area of the room so that they are 
easy to pick up, for example on several desks near 
each other. Do the same for the small squares. 
Explain that they will make a collage together. 

Decide where the top of the collage will be so that 
when they place their addition down, they 
consciously contribute to the composition. Ask 
each student, in turn, to choose a large square and 
then a small square. Suggest that they think about 
the hues and shades that they want to pair. 
Propose that they try out a couple small squares 
to see which one they like the best. Explain that 
they may place the smaller square on the larger 
square in any configuration, as long as it is inside 
the perimeter of the larger square. One by one 
students place their squares down (either on a 
group of desks pushed together, in an open area 
in the classroom or if the classroom is too small, 
have them quietly make their composition in the 
hallway.) Ask each student to put their square 
down so that the edges touch another square, but 
does not cover it. They may do this in any way 
they choose. They do not have to place them in 
the same configuration as Vasarely did in the two 
works mentioned above. When they are done, 
show them a composition by Vasarely and ask 
them to list similarities and differences between 
their group composition and the one Vasarely 
made.  
 
Please make my composition 
Materials: For this task you will need a large 
number of pre-cut shapes. At the Vasarely 
Museum Budapest we now have stencils and a 
machine to cut several shapes from. Earlier, we 
had them cut in the paper store for a minimal 
additional fee with the store’s digital paper 
cutter. We use ones that are 4.3 cm x 4.3 cm and 
3 cm x 3 cm. We used to cut our own 
parallelograms and rhombuses using templates 
you can access here:  
https://vasarely.hu/vasarely_for_teachers/educ
ational-resources-123089. We photocopied or 
printed out the template on coloured paper. Older 
students can also cut shapes using the templates 
or alternatively, the may cut out their own shapes 
– preferably from scrap paper as many students 
tend to cut what they need out of the middle of a 
new sheet. If they cut their own shapes, they will 
need two of each shape – one for themselves and 
one for their partner. Each student will also need 
something to hide their composition with. An 
empty cardboard folder usually works well. 
 
Task: Students make a composition with pre-cut 
shapes. Depending on the level of fluency, you 
might want to ask students to write down the 
instructions of how to make a copy of their 
composition. Students might write down notes or 
full sentences. Students will need vocabulary and 
structures similar to: 
Put a small (colour) square on a large (colour) 
square.  

Victor Vasarely 
Orion Noir, 1963 

© Vasarely Museum, 
Budapest, 2019 

Victor Vasarely 
Marsan-2, 1964-1974 
© Vasarely Museum, 

Budapest, 2019 

https://vasarely.hu/vasarely_for_teachers/educational-resources-123089
https://vasarely.hu/vasarely_for_teachers/educational-resources-123089
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Turn it 90 degrees.  
Put it down.  
This unit is on the left-hand side.  
...to the left/right of the first one.  
...above/below the previous one. 
...in a row/column 
 
When the students are done, ask them to list 
similarities and differences between their two 
compositions. Have them wander around the 
classroom to look at the compositions their 
classmates made.  
 
If you would like to use Vasarely's works when 
students are studying geometry in maths, they 
allow students to use vocabulary from one 
subject in a new context. Feedback from students 
shows that mathematical concepts are reinforced 
and sometimes students feel concepts they had 
not previously really understand coalesce when 
describing what they see in works by Vasarely.  
 
This website http://www.op-art.co.uk/victor-
vasarely/ gives a brief overview of Vasarely's 
career and a short description of Vasarely's 
alphabet plastique, which he used in Orion Noir 
and Marsan – 2. 
 
Let me tell you about... 
For this activity you need several representations 
of people, a perfect time to introduce sculptures, 
including reliefs, into the classroom or museum 
visit.   
 

 

 
 

 
 
 
 
 

 

  
 
 
 
 
 
 
 
 
 
 
 

I'm feeling 
In pairs or small groups, ask students to look at 
one or more sculpture and list words that 
describe how the people might be feeling at this 
moment. What energy are they giving off? You 
might want to give them a word bank 
(http://www.psychpage.com/learning/library/a
ssess/feelings.html) to get them started. Or ask 
them to create their own word bank by 

translating unknown words from their mother 
tongue into English.  
 
Because... 
In pairs or individually, after they have decided 
on the person's mood, ask the students to choose 
one person and think up a reason why they might 
be in that mood. What has happened? What is that 
person facing? Their stories can be as imaginative 
as they want. Encourage them to add as many 
fictional elements as they wish.  
 
Meeting in the park 
In turn students act out a conversation between 
two of the characters they have created. They 
need to decide how the two know each other: are 
they relatives, friends, colleagues, classmates, on 
a holiday tour together, or complete strangers? 
Did they meet in the park? They ask and answer 
questions as if they were the character they 
created.  
 
In conclusion 
Museum educators always begin with the works 
of art at the museum where they work. I have 
tried to choose examples which can be adapted to 
a large range of works because as teachers, you 
may choose any works of art from any collection. 
In addition, I would like to encourage visitors to 
spend a longer time looking at works of art. 
Therefore, many of the tasks are designed for 
observing and talking about them. The project 
DepARTures was originally created for teenagers 
who are often not eager to give their opinions in 
a large group, especially in a new environment 
with someone they have just met. Therefore, I 
tend to begin with tasks that allow individuals or 
pairs to brainstorm or work together before 
engaging the whole class in a discussion.  
 
In the twenty-first century, we are bombarded 
with visual images. Many people take and share 
photographs on a regular basis. Yet, when 
students see works of art, they do notice a 
difference in the quality of the image. They see its 
value. Hopefully this recognition will inspire 
them to add more fine art to their lives and 
encourage them to bring more of it to their 
learner-based lessons. 
 
References 
Campbell, Colin and Kryszewska, Hanna. (1992). 

Learner Based Teaching. Oxford:  Oxford 
University Press. 

 

 

Richárd Török 
Budapest 1954 – 

Tennis Player, 1984 
© Hungarian National 
Gallery, Budapest, 2019 

Miklós Ligeti 
Buda 1871 – Budapest 1944 
Seated Man, “Lost Paradise”,  

in the 1910s 
© Hungarian National  
Gallery, Budapest, 2019 

http://www.op-art.co.uk/victor-vasarely/
http://www.op-art.co.uk/victor-vasarely/
http://www.psychpage.com/learning/library/assess/feelings.html
http://www.psychpage.com/learning/library/assess/feelings.html
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Teachers’ Corner                                             Focus on Hungary 

ICT as a source of motivation 
 
Peter Kaufmann 
John von Neumann Secondary Vocational and Training school of Budapest Centre of Technical 
Vocational Training, Hungary 
 

 
 
 

As a teacher of English language for 15 years, Peter considers teaching a rewarding 
responsibility, not only because of the knowledge the teacher him- or herself can acquire, 
but also because it is satisfying to see learners gaining more and more confidence and 
becoming more autonomous. Since the start of his career, Peter has focused on getting 
acquainted with as many areas of education as possible. He believes that, without gaining 
a proper insight into the field one is engaged with, it is impossible to understand the 
processes and procedures involved, which is especially true for the complexity of 
education. These principles have led to Peter’s life-long learning process, resulting not only 
in eager users of the language but a number of publications, both in his native language 
and in English.  

 
Email: ifj.kaufmann.peter@gmail.com 

o matter how top-notch teachers’ methodological 
competences are, and how well-prepared and devoted 
teachers are, many students will find better ways to entertain 

themselves during the lessons, and, naturally, outside the classroom. 
What we can unfailingly count on is their dependence on and interest 
in their digital devices. This provides us with an excellent 
opportunity to exploit their fixation. 

Based on my observations and experience, any activities correlating 
with the learners’ interests and triggering their competitiveness can 
motivate them to perform, even in unexpected ways. There are some 
useful ICT tools that are suitable for this. You’re ready to start once 
you’ve made sure that a (class)room and internet connection are 
available, and that students BYOD (Bring Your Own Devices). 

It might be time consuming to find the best application; my advice is 
don’t even try. The number and the quality of learning applications 
are both continually increasing, so take the following list of 
determining factors into account when choosing a good one: 

 Why pay for something if there are free alternatives? 

 If it is easy to learn for you, will it be easy to learn for students 

as well? 

 Do the systems requirements of the application meet the 

resources we can provide? 

 The fewer resources and additional devices it requires, the 

smoother and more comprehensible the task will be. 

 Providing statistical data and evaluation at the end of the task is 

a must for teachers for follow-ups and further course design. 

 Can students use it later for independent language acquisition? 

This is perhaps the most important factor which should 

influence the decision. 

If all the above-mentioned criteria 
are met, it is time to go about using 
the technology. There are some 
basic online tools that we can use 
to excite our students.  

Google maps is a useful site to 
teach cultural, geographical and 
historical elements of the target 
language or to tackle topics such as 
holidays and travelling. You can 
also motivate students to explore 
locations they would never have a 
chance to visit and use role-plays 
or other communicative tasks 
about these destinations. 

There is a wide range of online 
dictionaries and it is a demanding 
task for teachers to differentiate 
between them and instruct 
students on how and when it is 
worth using one or the other. 

 Glosbe is a very useful 

multilingual dictionary to 

show how certain items of 

vocabulary are used in 

context and to find examples 

from real web-content with 

all variations of the languages. 

 Monolingual dictionaries such 

as Cambridge or Oxford 

provide a great help in 

terms of phonetics, 

N 
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semantics, language use and even etymology. They also have 

a practice and game section for students to use outside the 

classroom. 

Online collaborating tools can also be exploited in the teaching 
process. 

 With the help of Google Classroom, we can easily track the 

development of our students’ assignments while giving 

feedback at every stage of the task. It is possible to give 

permission for students to see and comment on each other’s 

work. 

 As a free-to-use e-learning platform, Moodle provides endless 

features for both students and teachers. Sharing, attaching 

files and folders, conducting voting, creating and managing 

forums and even testing are just a few opportunities this 

platform can provide. It is important to note, however, that the 

school’s system administrator has to install Moodle and set up 

the data on a pre-set server, but after that anyone can easily 

join and use it anytime and anywhere. 

 Redmenta is just as useful as the previously mentioned 

interface as far as testing is concerned; however, no 

preliminary steps are required to be made as it is cloud-based. 
 

Finally, game-based, entertaining, competition-provoking 
applications cannot be ignored. Their motivating factor is 
unquestionable inside and outside the classroom, thus becoming an 
essential means of promoting a positive attitude towards language 
learning. 

Kahoot, Quizlet, Quizizz and Socrative are very similar applications 
regarding their utilization in practice-based and competitive quiz-
like tasks. While Kahoot requires a projector to show the quiz 

questions and either BYOD or a 
computer room to display possible 
answers, the other tools can 
perform well without a projector 
as both the questions and answers 
are on users’ devices. Quizlet, 
however, is much more than that. It 
also allows students to add more 
items to the vocabulary sets and it 
creates self-learning practice in the 
form of games, tests, quizzes and 
flashcards.  

If students are open to challenges, 
they can also create their own 
Learning Apps module or compete 
in language-learning applications 
like Duolingo to decide who has a 
faster pace of progress. 

In my opinion, digital natives are 
much easier to motivate if we focus 
on how to utilize their scope of 
interest into the educational 
process rather than forcing them to 
mould into the requirements of an 
old-school, obsolete educational 
system. This way we can create a 
harmonic, motivating atmosphere, 
which might in turn help establish 
an independent, self-sufficient, life-
long learning process. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Join LASIG group on FACEBOOK! 
https://www.facebook.com/groups/438798319626641/ 

https://www.facebook.com/groups/438798319626641/
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Focus on Hungary 

Are We Ready for the Autonomy Approach?  

Claudia Molnár 

University of Pannonia, Hungary 

  

Claudia moved from London to Hungary in 2007. She holds a BA in English 
Language and Literature, CELTA, DELTA, PGCE, a Master’s in TESOL and has 
recently finished her PhD in Multilingualism through Instruction, with the 
main area of research being developing confidence and learner autonomy 
in a teacher training context. She is currently a teacher and trainer at the 
University of Pannonia in Veszprém. She also sits on the organising 
committee for IATEFL Hungary. Claudia’s catchphrase: I love what I do and 
I do what I love! 
Email: claudia.molnar13@gmail.com 

 
 often wonder whether Hungarian students are really ready for 
the Autonomy Approach. So, as part of my PhD research I decided 
to put it to the test and give my first-year teacher trainees the 

autonomy to choose how their language improvement course would 
run.  

There were nine teacher trainees (herein TTs) in the group and they 
were not aware that they were being guinea pigs. They are all 
currently on a five-year teacher training course with English as a 
major or minor subject, plus either Information Technology, German 
or Drama. Unlike the projects of Leni Dam and David Little back in 
the early days of autonomous learning research, we did not have the 
complete freedom to choose our materials but we worked with what 
we had and the following is what happened. 

We began the first lesson by reflecting on our own experiences as 
language learners and discussing what worked for us and what could 
have made the journey more effective and enjoyable. We then drew 
up agreements for expectations, TT-to-TT, TT-to-teacher and 
teacher-to-TT, which we reviewed at regular intervals to make sure 
we were still on track. 

The next step was to set SMART targets for each TT based on their 
own senses of areas for development; these included increasing 
confidence, working as a community, what TTs could do outside of 
the classroom to develop their skills, etc. These were reviewed after 
one month, halfway through the term, and then again at the end of 
the semester. This offered the opportunity for regular self-reflection 
and updating of targets. 

Following target setting, we looked at the previous year’s end-of-
semester exam so the group would have an idea of how they would 
be assessed. Unfortunately, we were unable to avoid or adapt the 
exam as it is standard university policy. However, formative 
assessment methods were chosen by the group, who opted for oral-
based assessment only, through discussions and presentations. 

The coursebook we use (Outcomes 
Advanced by Dellar and Walkley) 
was chosen because the units 
generally reflect the content of the 
TTs’ English and American Studies 
modules. Despite not being able to 
choose all of the materials used for 
the lessons, TTs were asked to 
choose the order of the units they 
would like to follow and which 
aspects of the chosen units they 
would like to work with, keeping in 
mind their targets, the final exam 
and skills development 
requirements. The most 
interesting aspect of this was that 
not one member of the group opted 
for any writing tasks whatsoever.  

The course ran with the scheduled 
periods of reflection. Then came 
the ultimate test: the final exam. 
This exam is taken by all first-year 
TTs and English and American 
Studies undergraduate students. It 
comprises reading, writing and use 
of language elements. All of the TT 
group passed the exam, even the 
writing aspect, although there 
were points lost for cohesion and 
organisation. 

I then sent round a short feedback 
questionnaire of 6 questions:  

I 
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1. In your own words, describe what language learning 
autonomy is. 

2. In the class you were given autonomy over the order of 
topics and the order of the tasks within each unit. Did this 
affect your degree of motivation / involvement? 

3. In the class you were asked to reflect on your language 
learning journey as you begin your language teacher 
(training) journey. What were the benefit to you? 

4. Describe the (dis) advantages of setting yourself SMART 
targets. 

5. To what extent has setting SMART targets helped in making 
you more autonomous in your out of class language 
learning? 

6. Before this class, what did you do to develop your own 
language skills outside of the classroom? Has this changed 
after the class? 

Below are some of the answers (unedited): 

Question 1: In your own words, describe what language learning 
autonomy is. 

When I am learning outside the classroom on my own. I am learning 
new words in order to broaden my vocabulary. 

 So language learners can decide how to learn that language and  
how to develop their language skills. They choose the exercises to 
practise, they can map out a plan of learning for themselves. They 
have more freedom in this kind of language learning, but it also 
means that they are responsible for their own learning and 
development. 

As we can tell what we want to learn and what the teacher expect. 

When we are developing our language skills with watching movies 
with English subtitles, reading English books, magazines or articles 
or when we learn grammar and vocabulary without teacher’s 
expectation. 

Question 2: In the class you were given autonomy over the order of 
topics and the order of the tasks within each unit. Did this affect your 
degree of motivation / involvement? 

It didn’t affect my degree of motivation as I may learn what we held 
the most important in the course book. 

Yes it did, because it was interesting to decide which topic would be 
the best to begin. I liked it, because we could choose the topics that 
are more beneficial to us regarding our other lessons in the 
university. It was good and useful to begin the more important 
topics earlier than the less important ones. It increased my 
motivation. Regarding the order of the tasks I would have preferred 
if the teacher had chosen the order of the tasks, because she knows 
better which tasks would be more important to do. 

It was a bit strange for me. I never have had this autonomy and I 
am more motivated if the teacher expect something and if I have to 
write test. 

Question 3: In the class you were 
asked to reflect on your language 
learning journey as you begin your 
language teacher (training) journey. 
What were the benefit to you? 

Now I know that the grammar is 
less important than the 
speaking. And I can develop my 
language skills for myself too. 

I could see where I am so I saw 
that I need to improve as fast as 
possible because other members 
are at a higher level and I would 
like to be better. 

The benefit to me was that I 
could see my own language 
learning journey. I could sum up 
of my experience in language 
learning. I collected the good 
and the bad things and 
memories. The most beneficial 
was that I saw my development. 

Question 4: Describe the (dis) 
advantages of setting yourself 
SMART targets. 

My smart target was that I can 
speak more about anything. I 
think it was successful because I 
could realise that I speak 
without thinking whether it was 
right or not 

We learnt how to be good 
teachers, we need to be 
interested in every topics. 

The advantages are to clarify my 
goals and ideas, to use my time 
and resources creatively and 
productively to achieve them. 
SMART targets give me more 
self-confidence and motivation. 
If I achieve my SMART targets, I 
will consider myself more 
successful.  

Question 5: To what extent has 
setting SMART targets helped in 
making you more autonomous in 
your out of class language learning? 

I began to speak with foreign 
students. 
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I was frightened because of the self-determination. 

lass language learning?  I knew what I wanted to achieve so I learnt 
outside of the classroom. I practised the grammar learnt during the 
class and I made grammar exercises. I learnt the vocabulary of the 
lessons and I used the online vocabulary builder of Outcomes. 

Question 6: Before this class, what did you do to develop your own 
language skills outside of the classroom? Has this changed after the 
class? 

I watch movies with English subtitles, listen English music. Now I 
think I can speak more effectievely. 

I watched films in English or with English subtitles. I watched videos 

about grammar, vocabulary, I had a penfriend. Yes, it has changed 

after the class. 

I did similar things. I bought English student's books and 

workbooks for myself to practise grammar and to expand my 

vocabulary. I watched films and 

series in English to develop my 

listening skills.  

In conclusion, I have to say I was 

pleasantly surprised that almost all 

of the students rose to ‘the 

challenge’, even though some of 

them felt uncomfortable at first. In 

terms of my own research, what I 

would love to see is for them to be 

implementing the development of 

autonomous learning with their 

own students once they start 

teaching. I, for one, shall definitely 

continue to do so with mine! 
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Pre-Conference Event 2019, Liverpool 

LASIG’s Pre-Conference Event (PCE) 2019 is taking place on April 1, 2019 in Liverpool. The PCE, 
titled Supporting educators in developing language learner autonomy, will focus on the key question 
of how educators can be supported in developing language learner autonomy. 

The intention is – as always – to create an interactive day resulting in an increased impact of 
language learner autonomy not only on everyday language learning environments, but also on 
research-related issues. 

Below is our PCE program. 

10.00-17.00 
Supporting educators in developing language learner autonomy  

LASIG pre-conference event – 1st April 2019 

 
10.00 

 
Welcome and opening of the day 

  

 
10.15 

Ema Ushioda, Warwick University: 
Motivational perspectives when developing language learner 

autonomy. 

11.00 Coffee break 

 
11.30 

Follow-up on Ema’s talk: Small-group discussions, forming questions for 
Ema. Questions will be displayed on the big screen for Ema to answer. 

 

  
12.10 

Announcement of poster presentations: Leena Karlsson/Kenneth Kidd, 
Finland; Carmen Becker/Wiebke Harms, Germany; Ayesha Abida, 

Britain/Pakistan; Wen Wang, China; Daya Datwani, Hong Kong; Katja 
Heim, Germany. 

12.30 Lunch break 

 
13.30 

Jo Mynard/Scott J.Shelton Strong, Japan: 
Affective, Cognitive, Metacognitive, and Practical Tools for supporting 

Teachers in Promoting Learner Autonomy (Workshop) 
  

14.15 Meeting the poster presenters 

15.00 Coffee break/Talking to poster presenters 

 
15.30 

Giovanna Tassinari, Berlin: 
Opening spaces for learning: language advising for autonomy? 

  

 
16.10 

Micòl Beseghi & Greta Bertolotti, Italy: 
Practical session: Activities for reducing students' anxiety and fear of 

failure 
 

 
16.30 

Winding up and evaluation: 
What was good/not so good and ideas/topics for next year’s PCE. 

 

17.00 End of day 
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2019 IATEFL LASIG Showcase Day – April 2, 2019 

On Tuesday, April 2, LASIG is hosting a number of exciting speakers for our SIG Showcase Day at 

the IATEFL conference. You can find our schedule below. We hope to see you there. 

 

Time Speaker 

 

10:40 - 11:25 

 

 

11:55 - 12:25 

 

 

12:40 - 13:10 

 

 

14:10 - 14:40 

 

 

14:55 - 15:40 

 

 

 

15:55 - 16:25 

 

16:55 - 17:25 

 

 

17:40 - 18:10 

Rachel Paling: 

Delivering grammar in a brain-friendly way - 

neurolanguage coaching 

An Sneyers: 

Teaching thinking to develop autonomous learners 

Alex Thorp: 

The psychology of language learners and teachers - 

informing best practice 

Jo Mynard: 

Evaluating a self-access centre: a self-determination 

theory perspective 

Andy Jeffery: 

Bringing the outside in: exploiting authentic materials 

chosen by learners 

Hatem Essa: 

Reflective learning and teaching in higher education: 

why and how? 

IATEFL Learner Autonomy Special Interest Group 

Open Forum 

Marcela Harrisberger: 

Coaching students to success - classroom tools and 

techniques 
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Conversations 
 

Autonomy in context: Ca’ Foscari University of Venice 
 
Marcella Menegale talks with the Editors of Independence 
 
In a combined Independence and webinar series, LASIG is featuring institutions around the world 
which are implementing learner autonomy programs. If you are interested in giving an interview 
and/or offering a webinar about your experience within an institution, or you would like to suggest 
an institution, contact Lawrie Moore-Walter, Editor, at lawrie.moore@gmail.com or our Webinar 
Organiser, Giovanna Tassinari, at giovanna.tassinari@fu-berlin.de, with a short proposal. 
 

  In this issue, Independence speaks with Marcella Menegale of Ca’ Foscari 
University of Venice, Italy, to find out more about the university’s Master in 
Didactics of Foreign Languages module “Learner autonomy in the foreign 
language classroom” 
 

E-mail: menegale@unive.it  
 

 

Marcella, could you briefly highlight the module and what it offers? 

 

 

The “Learner autonomy in the foreign language classroom” module aims at helping teachers and 

future teachers understand what learner autonomy is and how it can be developed in the 

language classroom. The module starts with an on-site lesson, which is followed by four online activities. In this 

way, participants may first discuss together and with the teacher the principles of autonomy in the learning 

environment, share experiences, and analyze existing constraints. Then, at home, they have time to explore 

learner autonomy further, through articles to read, examples of teaching materials to analyse, and self-made 

teaching activities to plan and experiment with in their own classrooms. They are also invited to provide 

suggestions for extra reading and to share useful websites or other tools that could be interesting for the whole 

group of participants. 

 

What originally drove your institution to develop an autonomy module? 

 

 

The psychological aspects connected to the concept of learner autonomy (e.g., motivation, 

willingness, self-efficacy, attributions, etc.) have always played a key role in the courses that Ca’ 

Foscari University has offered to in-service teachers and student-teachers of foreign languages. That 

notwithstanding, the first course that brought them all together from a unique perspective (the one represented 

by learner autonomy) is quite recent. It took inspiration from the LASIG event “Developing learner autonomy in 

foreign language learning: getting learners actively involved” we organized at our university in 2011 with the 

support of IATEFL and LASIG. The feedback we received from teachers attending that conference was enthusiastic 

to such a point that we decided to plan a whole post-graduate course for language teachers on the topic of learner 

autonomy. This was considered a sort of pilot course which, in the following year, permitted the planning of a 

permanent teaching module to be included in the Master in Didactics of Foreign Languages curriculum. I have 

been teaching this module for five years now, and I am starting the fifth soon.      

 

 

Independence 

Marcella 

Independence 

Marcella 
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 What was the biggest challenge in implementing the course in your setting? 

 

 

I think there are two main challenges here. One has to do with the target of my module: teachers. 

The challenge is to make them understand that learner autonomy is something that can become 

real in their classroom. Exploring the concept of learner autonomy could be seen a bit too ‘theoretical’ because it 

has to do with many different aspects, both cognitive/metacognitive and psychological, which usually occur 

‘under’ the noticeable processes or ‘within’ the learner’s mind (let’s think of learner strategies, for example). The 

challenge arises because teachers usually would prefer to get practical examples, tips, or activities to do in class. 

The issue is therefore to work on a deeper level of reflection with them, trying to make clear to them how each 

autonomy-related aspect plays a central role in the development of learner autonomy and to discuss with them 

how it can be supported with students of different ages and levels.  

 

The second challenge is connected to time constraints: the module lasts 4 weeks; therefore, it is difficult to provide 

an exhaustive experience of autonomous learning in such a short time. However, I think that we managed to plan 

a series of activities which help participants raise consciousness of what autonomy is and what tools they have at 

their disposal for further personal and professional development in this field. Isn’t this simply devising a route to 

autonomy? 

 

What about learners? Do you find them open to working autonomously? 

 

 

Well, the fact that the module I teach is blended (part on-site and part online) mandates autonomy 

by the participants. They need to be responsible for using self-learning materials, for online 

activities, for good social interaction within the online forums, for monitoring and pair-assessment, etc. As learners 

of a Master module, they need to self-regulate their learning; but at the same time, as teachers in their own 

classrooms, they have to reflect on their role as learner autonomy supporters. Thanks to this module, most of 

them simultaneously become more autonomous both in their learning and in their teaching. At the end, they find 

themselves more aware of the different cognitive and psychological aspects involved in the learning and teaching 

processes. This is always what excites them most. 

 

What advice can you offer to others who would like to promote autonomy in a similar 

way to your institution? 

 

As far as I can see from my own experience, the most important considerations when planning a 

course to promote autonomy are the following: give students enough time to autonomously 

explore the topic and develop personal opinions about it; if possible, organize some online classes to facilitate 

discussion and reflection; take an active role as facilitator, moderator and supporter (also during online activities 

- this is crucial to sustain learners’ motivation); ask students to experiment with or create something starting from 

their own ideas, experience or orientation; plan regular, brief feedback sessions, possibly including self- or peer-

assessment and input to develop metacognitive awareness. 

 

How do you see your program developing in the future? 

 

 

I hope that this module on learner autonomy (or one similar to this) can be included in the Italian 

student-teacher course curriculum (the one-year course of specialization that Italian student-

teachers need to attend in order to become teachers). In fact, I am deeply convinced that awareness about learner 

autonomy (and teacher autonomy as a closely related concept) is one of the main tools to be included in the 

teacher’s bag, because it can profoundly change the pedagogical process, allowing for better, meaningful and 

strategic language learning along with better, meaningful and strategic language teaching. 

 

Independence 
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Interview with Ema Ushioda, University of Warwick, UK 
 
Christian Ludwig talks with Ema Ushioda about some the latest trends in both foreign language 
learner autonomy and motivation research. They also talk about Ema’s own multilingual background 
and the role of autonomy in a multilingual world. Ema will be one of the invited plenary speakers at 
the upcoming LASIG PCE in Brighton. To find out more about Ema’s talk on ‘Motivational 
perspectives when developing language learner autonomy’ visit: https://lasig.iatefl.org. 
 

  Ema Ushioda is a Professor and Director of the Centre for Applied Linguistics, 
University of Warwick, UK. She has research interests in motivation and autonomy 
in language learning, and in qualitative methods of inquiry. Recent books include 
International perspectives on motivation: Language learning and professional 
challenges (Palgrave Macmillan, 2013), Teaching and researching motivation (co-
authored by Zoltan Dörnyei, Longman, 2011), and Motivation, language identity 
and the L2 self (co-edited by Dörnyei, Multilingual Matters, 2009). 

 

E-mail: E.Ushioda@warwick.ac.uk  
 
Could you tell our readers a little bit more about your background and when/how you came 

across the concept of foreign language learner autonomy? 

 

 As a person of Japanese parentage born and raised in Ireland, I have a bilingual and bicultural 

background, which helps to explain my longstanding interest in the interactions around language, 

culture and identity. Having pursued a career in language education working in Japan and the UK, I returned to 

Ireland in the 1990s to undertake postgraduate studies in applied linguistics at Trinity College, Dublin, where of 

course I encountered David Little and engaged with his early work on learner autonomy. In fact, I began my PhD 

in 1991 – the year in which David published Learner Autonomy 1: Definitions, Issues and Problems. Within a couple 

of years of starting of my PhD, I had the opportunity to engage with the concept of foreign language learner 

autonomy in practice when I was invited to work with David to design and run institution-wide language 

programmes for students from non-language disciplines at Trinity College. These programmes aimed to develop 

students’ autonomy as language learners through integrating face-to-face sessions, self-access study, 

collaborative project work and tandem language learning (pairing up students in Ireland with students in Europe 

through email and virtual environments). After finishing my PhD (which focused on language learning motivation 

– my primary research interest), David invited me to write a book for his Learner Autonomy series on the role of 

motivation in learner autonomy (published in 1996). The process of writing this book enabled me to engage more 

deeply with the concept of learner autonomy and its interactions with the motivational dimension of language 

learning. 

 

What are some of the insights from motivation theory and research which support the idea 

of giving students more autonomy?  

 

A fundamental insight from motivation theory and research is that people are motivated to work, 

learn and function best when they experience a sense of personal agency or control – i.e. autonomy 

– in their behaviours and actions. If people don’t experience a sense of autonomy, their motivation is likely to be 

poorer in quality, intensity and duration. This is why 'carrot-and-stick' approaches to motivating people (using 

external incentives, pressures or threats) may not be the most effective form of motivation if we want to promote 

lasting behavioural change. Such motivational approaches create a culture of dependency (on others to do the 

motivating for us) and such (non-autonomous) motivation is likely to be short-lived. On the other hand, when 

people experience a sense of autonomy in making choices and decisions about their actions and behaviours, their 

motivation will be internally driven and will likely be more self-sustaining. 

Christian 

Ema 

Ema 
 

Christian 
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How would you describe the nexus between learner autonomy and identity, especially in 

the light of an increasingly globalising multicultural and multilingual world? 

 

Hmm ... I think this is a rather complex question, and I guess much will depend on what one means 

by identity. I refer to social identity, and for me the concept of 'learner' in learner autonomy is a 

holistic view of the person (doing the learning) as someone with a social identity (or set of social identities), living 

in the present, with a history and a future. This contrasts with the 'ahistorical' view of the language learner (as an 

abstract bundle of variables) typical in much theorising about language learning motivation. So for me the 'nexus' 

between learner autonomy and identity lies in this whole-person conceptualisation of the language learner and 

the social identities they wish to express, invoke, develop, enhance or transform as they expand their linguistic 

repertoire. I’m not sure that the 'increasingly globalising multicultural and multilingual world' would change how 

I view this nexus ... except to say that, in relation to the place of global English in this multicultural and multilingual 

world, we should not perhaps assume that learning English necessarily implicates people’s sense of identity. After 

all, in non-anglophone contexts these days, many people may view learning English as a simple educational 

necessity or basic life skill, rather than as something that can (or should) have a transformative effect on their 

sense of identity. 

 

 What would be your top three simple motivation strategies for teachers who want to 

support their students in becoming more autonomous? 

 

 

• Involve your students in making informed choices and decisions about their learning, in order to 

promote internally driven forms of motivation. 

• Identify your students’ personal interests and preferences and see how these could be meaningfully 

aligned with curriculum content to promote internally driven forms of motivation. 

• Encourage your students to set their own short-term learning goals and targets, since experiencing 

success in achieving these targets can help nurture intrinsic motivation and a sense of personal 

control (autonomy) in their learning. 

 

What is the research agenda of motivation theory? 

 

 

The basic longstanding agenda of motivation theory (in second language acquisition research) is to 

develop robust theoretical models with explanatory power to account for the role that motivation 

plays in L2 learning – particularly in successful L2 learning – and to examine and validate these models through 

empirical research. Over the decades, the theoretical models that have held sway in our field have shifted or 

evolved, but the fundamental research agenda has remained pretty consistent. Since the turn of the millennium, 

this research agenda has largely focused on English language learning contexts, but currently there is growing 

interest in researching (and theorising) motivation in contexts where people are learning languages other than 

English. Surprisingly perhaps, the research agenda of motivation theory has not historically entailed a strong focus 

on the pedagogical needs and interests of language teachers. It is really only within the last decade or so that a 

more pedagogically-oriented research agenda has become firmly established, with many studies now addressing 

strategies and interventions for enhancing language learners’ motivation. 

 

 

 

 

Ema 
 

Ema 
 

Ema 
 

Christian 

Christian 

Christian 
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What are you working on at the moment? 
 

 

I am currently working on a monograph exploring ethical perspectives in language learning 

motivation research. As I’ve mentioned above, research in our field has not historically had a primary 

focus on the actual needs and interests of language teachers and learners, or concerned itself (until fairly recently) 

with practical implications and applications. In my view, this raises ethical questions about the social value and 

purposes of the academic research we do in our field, and about how we involve language teachers and learners 

(as data sources, subjects, participants ... or as collaborators and beneficiaries) in our research on motivation. My 

book aims to advocate a more ‘ethical’ agenda for research on language learning motivation. 

 
 
 
 
 
 
 
 
 
 
 
 
 

 

Ema 
 

 
In Issue 74’s Autonomy in Context interview with Annika Albrecht of 
Montessori Stiftung Berlin, the number of schools listed was incorrect. The 
foundation has 4 children’s houses (kindergartens), 5 Primary schools, and 
6 secondary schools. 

 

CORRECTION 

Christian 
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On the front lines of autonomy 
 

Can you learn English without a logbook? No. 
 
Frank Lacey 
Ådalens Privatskole, Denmark 
 

 

Frank has been teaching languages for eons. About 10 years ago his 
teaching practice was seriously disturbed by Leni Dam. Since then his 
lessons have been scenes of chaos, which he calls autonomy. Frank tends 
to be rather passionate about a lot of things, such as autonomy. 
 
Email: frank@jernsokkerne.org 

 
an you learn English without a logbook? I 

suppose evidence shows that you can, but 

the most effective learning tool in my 

classrooms is, without a doubt, the student’s 

logbook. 

I am a fundamentalist when it comes to 

textbooks. I fully agree with Christine Frank and 

Mario Rinvolucri who say: 

“If we consider the students in our class to be more 

interesting than the rather cardboard characters 

found in traditional textbooks, it follows that a real 

need exists for activities … more emotionally 

relevant than practicing them in the make-believe 

world of a textbook.” 

My students usually have several years' 

experience with textbooks with previous 

teachers and in other subjects. I regularly ask if 

they would like to go back to using them but to 

date no student or class of mine has ever wanted 

to return to (the dark side of) textbooks. My 

students know from personal experience that 

autonomy works and that in my class autonomy 

means logbooks. 

In my autonomous classroom students can 

choose: 

• How they want to learn English. 

• What they want to work with. 

• Whom they want to work with. 

• …and they evaluate their own learning. 

The price for this is that they MUST write a 

logbook which tells me: 

1. What they are doing. 

2. Why they are doing it. 

3. How they are doing it. 

4. What they have learnt. 

5. …and I also expect them to tell me about 

their free reading (a topic I discussed in my 

previous column). 

The five questions might suggest that student 

logbooks are boring. However, in reality they are 

anything but! 

I give my students considerable freedom to take 

responsibility for their learning. That does not 

mean that I abandon my responsibility as teacher. 

On the contrary, it is now my responsibility to 

ensure that each individual student is making 

progress. I have six classes and thus have to 

monitor approximately 150 students; my most 

effective means of doing that is logbooks. 

Logbooks give me excellent documentation of the 

individual students' work and learning. But they 

do more than that – they also encourage learning. 

In my experience, the more a student writes in 

his/her logbook, the better they will become at 

English. It isn’t all that strange. If you want to get 

better at running, it is a good idea to run. Quantity 

and application produce quality. 

C 
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So now I shall give you an example (some 

excerpts from the last few months) of the real 

thing. This is a logbook written by a 15-year-old 

girl called Sally (her name has been changed here 

to ensure privacy). I have been teaching Sally 

English and German since the 5th class and she is 

now in the 9th class. Sally was not good at English 

in the 5th and at the beginning of the 6th class. 

She was one of the weakest students in the class. 

I suggested that she try to write much more in her 

logbook and that she should also try to read free 

reading books. Sally was unusually quick to 

accept this advice and she added an extra 

element. Her logbook was handwritten and soon 

became a work of art with small pictures, 

decorated margins, and lots of different colours in 

the written text. Over the past two years, Sally has 

become one of the best students in the class, 

although still quite a shy girl. She is also 

incidentally an elite athlete, training 4 hours 

every day plus transport time to and from 

training. 

Right, then, to the logbook, which is unedited. 

Sally  

25 September 

Hello! Today is Monday, and we are having English. 

I want weekend. But how [ed: who] doesn't want 

English? But anyway, we are reading free reading. 

My free reading book is too big for my bag so I can't 

bring it. My free reading book is actually about 

being a teenager in the US, kind of. But today I'm 

going to training we are actually having a break 

from training these weeks, but I just can't stop 

myself from training, so I'm still training like 5 

times a week. 

We are reading about teens in America, I thought 

it was an interesting topic, but it's not. It's so 

strange. I fell like its all over the place. I really liked 

the "Dreams and identity" topic, but this is just 

wired. Weird. 

Today we are reading a lot. We are mostly reading 

about the purity ring, really strange thing. Anyway, 

I heard you couldn't say "anyways", you can only 

say "anyway", without an s, it that right? [Frank’s 

response: yes the other is slang] Its already 

1.18 PM, whattt, where did the time go? I fell like 

we just started the lesson. I have so much 

homework, our naturfagsprøve is nearly done, I 

worked so hard on that and it fells so good nearly 

to be done. 

In the weekend I went to the last competition of the 

year, its just for fun, and I paddled with a man in 

k2. It was so fun, we paddled 14 km, and I got so 

tired. We ended up on a 2 place in senior k2 mix, we 

won over Julie and her k2 partner, Klaus. It was so 

fun. We didn't got a medal, we got a t-shirt, but I 

don't care because I didn't did it for the medal, I did 

it because I wanted. 

8 December 

Hello! Today is the 8'th of December, I love 

December. This weekend I'm going to Silkeborg for 

a national team corpus, it's not a test, just a corpus. 

I'm going to paddle k2 with Sara from Hellerrup, I 

told you about her before, she is really good. But 

I'm better. 

If you didn't know Julie is Nominated for 

BESTSELLERs Olympic Hope 2017. She is 

nominated with 2 other boys, and it's such a big 

nomination. Athletes like Viktor Axelsen have won 

it before. One of the prices is 100.000kr. I think you 

can se it in the television when there is Sports Galla. 

[Frank’s response: Wow, tell me more Sally] 

National team corpus 

Hello! So right now I'm sitting in a train on my way 

home from a national team corpus in Silkeborg. 

There is around 2 hours before I'm home, and it's 3 

hours since we left. 

We paddled k2 and k4 this weekend, in every 

training my boat was the leading boat, yes. But we 

also had one test, actually tow. Chins and leg raises. 

I made 20 chins in a row and 23 leg raises. I was 

the 4'th best girl, the only girls who where better 

than me were girls how are so tiny and don't have 

any weight to lift, so I'm glad I made as many as I 

did. [Frank’s response: You are so cool, Sally] 

13 reasons why - Free reading 

Cassette 1: side B 

So this tape was Jessica's. Jessica and Hannah met 

each other at some kind of before school teacher 

something, because they where both new students. 

They started hanging out at Monet's, a cafe. And 

there they got to know Alex, their new friend. They 

where friends for the first 5weeks of school, but 
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then the HOT OR NOT list came out and Jessica 

started making problems for Hannah. 

11 December 

Hello! Today is Monday, and we are watching 

projects and reading essays. I read Marie's, Sara's 

and Casandra's. 

Sarah - Sibling sex 

Really good, I learned a lot. I think you had lots of 

good points and I really liked how you presented it, 

like the Power Point setup and not too much talk. 

Very good answers to the questions, and good 

questions. Your what you learned slide was really 

good, and now I know working on my own isn't a 

thing for me, because I realized you don't have 

anyone to talk to and with. 

Between 7 August and 10 December Sally wrote 

5764 words in her logbook! 

The few paragraphs that I have included here give 

me a very clear insight into who Sally is, what she 

thinks, and what is important in her life. I also 

receive a valuable evaluation of the texts that I 

have used – she tells me that she thinks that they 

are both weird (“wired”) and surprising. 

Sally also uses her logbook to communicate 

directly with me and she tells me that Julie, one of 

my former students, is doing well in the same 

sport. 

And she tells me about her free reading, ”13 

Reasons Why”, and another heavier book that she 

was reading earlier in the year. 

Finally, she evaluates a project presentation by 

another student. I would have liked if she had 

been more precise and told me what she learned 

rather than “I learned a lot”. 

Her style is personal, relaxed, and 

communicative, and documents her learning – in 

other words, a very good logbook. 

The critical reader might say, “yes, fine, but this is 

a good student, what about students with greater 

challenges?” To this I would reply, “Sally was not 

a good student, but her use of her logbook helped 

her to become one”. 

In my future columns I shall feature logbooks 

from students who are less motivated, looking at 

how they use their logbooks. 

References 
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Learning vocabulary 2: Le ‘mot juste’ - a reflection 
 
Ruth Wilkinson 
Universidad Pontificia de Comillas, Madrid, Spain 
 

  

A former member of the Independence editorial team, Ruth Wilkinson 
based her PhD on her research with Spanish university students as she 
attempted to coax them gently towards greater autonomy. She now 
teaches English to engineers, international relations, law and business 
students in Spain.  
 

Email: rwilkinson@comillas.edu; ruth.g.wilkinson@gmail.com 

 
n my last contribution I questioned the usefulness of 'teaching' 

large amounts of vocabulary which are not of immediate 

relevance or interest to students. Today, however, I want to 

discuss what happens when students actually DO have a need to 

acquire and use a specific set of vocabulary.  

I teach in a private university: have been teaching there for four years 

now. One of the joys 😉 of the job is that each year I have had to teach 

a new subject which I have never taught before: English for 

Professional Purposes, English for International Relations, English 

for Business Studies etc. This keeps me on my toes. Last year, I was 

asked to teach English for Data Analytics. As I am something of a 

technophobe, this came as quite a challenge; but where's the fun 

without a challenge?  

Don't get me wrong, I didn't have to teach the students how to carry 

out statistical modelling or anything like that. I just had to help them 

become familiar with the language and the issues relating to this hot 

topic. But first I had to do a bit of reading myself, under the expert 

guidance of my line manager. And I soon realised that students would 

have to deal with a lot of jargon if they were to understand the topic. 

The jargon was as new to me as it was to them, as words in common 

use in the English language were being used with new meanings, and 

indeed, sometimes with different grammatical functions. Given that 

this field was new to me, new to the students, but also new full-stop, 

and constantly in the process of being invented, it seemed to offer the 

perfect opportunity to run the class more as a research group than as 

a typical teacher-fronted class, encouraging students to find out 

about the topics and teach each other (and me) as we went along.  

During my second week teaching my class, I had to miss a lesson, so 

my group (12 students of advanced and proficiency level - C1 and C2) 

were taught by a colleague, together with his small intermediate level 

class (B2). The next class, I returned the favour, and taught the two 

small classes together.  

As I was teaching such a mixed 

group, including students I didn't 

know, I prepared quite a detailed 

plan. However, we only covered 

the first point on my plan, as the 

lesson developed 'legs' of its 

own, as can be seen from the 

opening conversation (below): 

Me: What did you learn with 

Glenn last lesson? 

Answer: We did a listening. 

Me: Ok, you watched a video, but 

that wasn’t the question I asked… 

what did you learn? 

(Deep thought, much head-

scratching.) 

One awake student: ‘Repository’ 

Me: Right. What does it mean? 

Class: No idea. 

Me: Anything else? 

Class: mmmmmm …. data 

warehouse… 

Me: Ok, so if we come across a 

new word, what’s the best way to 

work out what it means? The 

first thing you do? 

I 
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One intelligent student: Guess. 

Me: Absolutely. How do you guess? 

Student: From the context… 

Me: That’s right. So what do you think ‘repository’ means? 

Student: Somewhere to put things? 

Me: OK. That sounds reasonable… Where do we look next?  

Class: Dictionary? Word reference? 

Me: Ok, let’s do that. (Goes to Wordreference on class computer, so 

that the search is displayed on the screen). Which dictionary? 

English/Spanish? 

Students: English/English: because we don’t know what ‘repositorio’ 

means. 

Me: Ok, good, so you can translate it into Spanish, but that doesn’t 

bring you any closer to understanding what it means. So you’re 

studying this new subject, and there is lots of new terminology, and 

you have to work out what it means: but there’s a problem, because 

it’s very specialized terminology, which means the dictionary is of 

limited use. It can help to start there, to find out what the word means 

normally, but then you need to find other sources… You are going to 

do exactly what I did when they told me, last spring, you are going to 

teach Data Analytics. And I said, “What on earth is that? I’ve never 

heard of that before” … I had to go away and find out about it: because 

that's life nowadays. Analytics is a fairly new area, constantly 

evolving, there is no pre-set glossary of terms: you have to work it 

out for yourself as you go along – which is what we will be doing in 

this course. So you need to know what tools are available to help you, 

and how to use them. 

After this brief orientation to the theme we got down to work. 

Input 

Using the in-class screen, I typed one of the new terms from data 

analysis into a search engine, which brought up the following 

resources. We discussed their pros and cons (as seen in brackets): 

1) Online dictionaries (good for first idea, but the meaning is often 

the ‘normal’ usage, rather than the specialized one which you 

are encountering) 

2) Concordance type dictionaries, e.g. Lingüee (gives many 

examples of use in context, English ‘as she is spoke’, also shows 

collocations the word is commonly used with. However, the 

usage is often Euro-English or World English rather than 

conventional British or American English)  

3) Wikipedia, etc. (clear explanations, easy to understand, good 

starting point) 

4) Specialist pages: students need 

to start to recognize which are 

more reputable/professional 

(e.g. Forbes, McKinsey, etc.), 

which more colloquial (often 

anything called Geek.net/blog, 

etc.) 

I stressed the importance of 

looking up a word in a variety of 

different resources and contexts 

to gain a clear and precise 

understanding of how it is being 

used in the new field. Although 

this process is time-consuming, 

by the time you have done this, 

you know the word and won’t 

need to ‘learn’ it. 

Action 

1) I split the class into four teams, 

elicited/shared a list of 14 

Business Analytics ‘terms’ from 

the introductory videos and 

allotted 3 or 4 to each group. 

Their job was to research and 

prepare to teach the terms to the 

rest of the class in an interesting 

and memorable way which their 

audience would understand, 

providing a definition, 

explanation and examples. 

The new terms: 

business analytics, big data, 
descriptive, predictive and 
prescriptive analytics, data 
warehouse, data mining, 
bottleneck, scrum master, 
executive dashboard, 
statistical modelling, machine 
learning, Internet of Things 

 

2) Each group researched their 

terms, and put together a 

satisfactory explanation, 

definition and examples of usage. 

Whilst they were doing this I 

went round the groups making 

sure every student was making 

their own glossary, and asking 

them “where is the repository for 
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this new data? What is your data warehouse for this new 

terminology? How are you going to store this data, and access it 

quickly and efficiently when you need it next/for the exam!!!?” We 

compared the systems they were using to store vocabulary notes: 

binders with coloured dividers and multi-coloured highlighter pens 

(girls!), notebooks, scrappy bits of paper, back of hand, etc. and 

insisted on the necessity of having a suitable repository for this new 

data. 

3) Each group then stood at the board and ‘taught’ the new terms to 

the group, explaining, giving examples and, as far as time allowed, 

dictating a definition. (We even had an excellent demonstration of a 

rugby scrum). Every student spoke. We worked on voice production, 

standing tall/posture, breathing from the abdomen, smiles, eye-

contact, passion, speed, volume, authority/conviction, relevance and 

interest to audience, etc.  

At first they wrote down the definitions, but we ran out of time, so I 

asked each group to type up their definitions and send them to me in 

order to create a class glossary.  

Result 

We only covered item one of my lesson plan. Students acquired basic 

tools to learn any new terminology they might come across in the 

future. We set up an on-going 

class glossary which could be 

added to by all members of the 

group and used by students 

when creating class tests or for 

revision.  

All the students were fully 

invested in all stages of the lesson. 

Of course, they didn't remember 

many of the terms the next week: 

but that really didn't matter too 

much. They had a glossary to 

hand and could look them up 

again if they needed to. They 

would become more familiar with 

them as they read more widely. A 

few weeks later they recycled 

them by creating a student-

written test. We had a lot of fun 

and a lot of laughs. I came out of 

the classroom feeling energised, 

rather than exhausted. 
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Setting new standards: An innovative implementation for 
standardized test training 

 
Raúl Rodríguez  
Viña del Mar, Chile 
 

 

 
 

Raúl Rodríguez is an innovative Chilean teacher of English currently studying for 
a master’s degree in TESOL. He was a presenter in the XV IATEFL International 
Conference in Chile in 2018, where he talked about the role of the L1 in the EFL 
classroom. His current interests are related to materials development, especially 
in establishing a link between materials, learners’ identity, and self-directedness 
that leads to a stronger and more autonomous learning community.  

Email: raul.rodriguez.c.2012@gmail.com  

his text describes an elective workshop carried out in a private 
school in Chile from May to November 2018. The learners 
were a group of students from 8th and 9th grades who 

voluntarily enrolled to participate on a training course to prepare for 
the international PET exam (Cambridge: Preliminary/ Preliminary 
English Test). It is relevant to mention that I was not allowed to offer 
them a grade or an attendance record for their results or 
participation during the course. In other words, I could only rely on 
the learners’ intrinsic motivation, the rapport we built, and how 
appealing the activities we applied were.  
 
Limitations of exam preparation courses 
From my own experience as a test-taker who has participated on 
training courses of a similar nature, I can say that the overreliance on 
a coursebook and test sample papers tends to greatly hinder learning 
opportunities. Furthermore, learners hardly ever have the chance to 
express and develop their own ideas or get to know their own 
identity and learning style. I decided to make a change when I 
realized it does not need to be like that.  
 
Creating learner autonomy-centered tasks 
After noticing, and regretting, that some students were dropping out 
of the course after the first mock test had been applied, I quickly 
realized things had to be changed. My first approach towards 
autonomy was related to Pecha Kucha presentations, where learners 
had to create brief, three-minute-long presentations about topics of 
their own choice. This was only the tip of the iceberg on my way 
towards autonomy with this group.  
 
Thanks to the inspiration gained in a materials development course 
on my current MA, I came to realize how powerful it is to let students 
have a real voice in the creation, use, and evaluation of their own 
pedagogical resources. The first concrete thing I did was not using a 
mock test ever again. From then on, my students started creating, 
implementing, and evaluating their own materials to prepare for 
PET. 
 

 
Speaking activity developed by learners  

 
Student-created materials 
One of the most meaningful 
examples of student-developed 
materials was a ‘treasure hunt’ 
game, where the students had to 
create a card with a short 
message (e.g., a note, a memo, or 
a brief email) on it and then hide 
it in any area of the school. 
Another group would bring a 
different card with alternatives 
where only one of them had the 
same meaning. After this second 
group found the original card, 
they would have to choose the 
correct alternative. This activity 
was based on the first part of the 
reading component of PET, 
where learners are expected to 
carry out a similar task, i.e. 
identifying parallel language to 
understand two ideas with the 
same meaning.  
 
Other successful activities 
include the creation of mind 
maps and Pecha Kucha 
presentations to reflect on one’s 
own learning identity, writing 
short stories on topics of their 

T 
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own choice (and questions for them to use them as reading 
comprehension through an integrated skill approach), and the 
development of different situations - created by the learners - that 
turned into speaking tasks using the formats of the standardized test. 
Additionally, they also created, used, and analyzed their own rubric 
for oral production. 
 

 
 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
Activity designed by learners based on PET Speaking Part 2 

 
Reactions from learners 
The group showed great commitment towards and interest in the 
new activities; however, some face validity issues arose, which 
gradually became more significant as the test date approached. 
Nonetheless, this situation could be managed by explicitly showing 
learners the correlation between the activities they were doing in 
class, which heavily relied on drawing, doodling, speaking about 
their own interests, and creative writing, and the actual parts of the 
test they were supposed to be training for. This allowed me to 
effectively deal with my students’ concerns and lower their test 
anxiety at the same time.  
 
Being completely honest, this was my very first experience 
attempting to implement an approach to exam training that went 
beyond teaching explicit grammar and an endless use of mock tests 
developed by expert publishers. At several points, I actually shared 

my students’ concerns. Yet the 
successes of this approach to 
exam training were more thanks 
to my learners than to anything 
I did. At the end of the day, it was 
they who imagined, designed, 
and even assessed most of the 
materials they used. I do not 
really know what I will do in the 
future in these kinds of 
workshops; as I see it, that is 
exactly the charm of all this: to 
give room to meet ideas 
developed by my students that 
go far beyond anything I could 
have ever imagined.  
 

 

Learners practicing their speaking skills 

with the materials they developed. 
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Why do students keep joining Study Buddies? A case study 
of a learner-led learning community in the SALC 
 
Hiromichi Kanai and Yuri Imamura 
Kanda University of International Studies, Japan 
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University of International Studies in Japan. She completed her MA in TEFL at the 
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he Self-Access Learning Center 

Our project takes place in the Self-Access Learning Center 

(SALC) at Kanda University of International Studies (KUIS) in 

Japan. The university has around 4000 undergraduate 

students, all of whom are majoring in foreign languages. The SALC 

offers learning spaces, resources, workshops on language learning, 

learners’ events, and modules and classes for self-directed learning 

skills. Advising sessions by learning advisors are also offered as a 

step in achieving the SALC’s mission policy: “to foster lifelong learner 

autonomy as an international community by empowering learners to 

engage in reflective practice and take charge of their language 

learning.” (SALC, 2018) This paper focusses on one of the learner-led 

language learning communities that Hiromichi Kanai has been in 

charge of since 2017; we seek to clarify factors that encourage 

learners to participate in the community. 

Study Buddies 

Study Buddies was started in order to provide an opportunity to 

speak English outside of the SALC. The reason for this was that Kanai 

had observed many students who were afraid of going to the SALC. 

He was thinking about how and when Japanese learners of English 

can learn expressions for casual conversation outside the classroom. 

In his experience, he himself was able to learn phrases through 

communicating with international students. However, most of the 

Japanese students might have difficulties finding an opportunity to 

communicate with exchange students. Thus, he wanted to create a 

learning community where students can efficiently learn English 

speaking skills, such as paraphrasing and searching for expressions, 

through interacting with other 

Japanese learners of English, 

without feeling uneasy. 

Study Buddies takes place 

Fridays at lunchtime. The 

participants are mainly first- and 

second-year students. Students 

get to know Study Buddies 

mainly via word-of-mouth from 

their friends, or sometimes 

through an advertisement in the 

SALC. Originally, Study Buddies 

was a group of six people, 

including Kanai and a co-

organizer, who is a last-year 

student in the English 

Department. As the group got 

bigger, they divided it into 

smaller groups of two or three 

people in order for the 

participants to have more 

opportunities to speak with 

others. The organizers have 

taken a position as facilitators 

and join groups only when 

necessary to spark conversation.  

T 
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In Study Buddies meetings, Kanai suggests a topic which is easy to 

speak about with someone new and which could be relevant when 

the participants talk with other people beyond the learning 

community. They have five minutes to think about what to talk about 

and, if necessary, they can search for vocabulary and expressions. 

Later, they have 10 minutes to talk about the topic in their group. 

During that time, Kanai walks around and observes what vocabulary 

or expressions were looked up, and shares them with everyone after 

the conversation. 

Why do students keep joining Study Buddies?  

Study Buddies was created as a partnership between a community 

organizer, Kanai, and the SALC. Kanai and Imamura, a learning 

advisor in the SALC, have been researching the reasons why students 

are interested in joining the program.  

The aims of the research are: 

1) To clarify why participants keep joining Study Buddies, 

2) To reveal how the participants use Study Buddies as a 

community of language learning practice, 

3) To find out whether the multilingual language space has a 

positive impact on the participants in Study Buddies. 

 

In order to seek answers to the questions above, a semi-structured 

group interview was carried out with five students who regularly 

participate in Study Buddies. The interview was conducted face-to-

face in Japanese, was audio-recorded, and lasted approximately 60 

minutes. When the data were analysed, Kanai and Imamura found 

four key elements for why participants keep joining the community: 

the effectiveness of a structured environment, Study Buddies as a 

motivational factor, the range of interactions beyond Study Buddies, 

and translanguaging as a means of scaffolding. 

 

The findings are presented from two perspectives: that of Kanai, the 

community organizer, and Imamura, the SALC manager.  

 

Key findings 

 

1) The effectiveness of a structured environment 

Kanai: In the interview, one of the interviewees mentioned that she 

is still not sure how to best use the time allocated to vocabulary 

searching. This result tells us that, even if the organizer and 

participants have a close relationship, participants feel reluctant to 

ask what to do. Thus, the organizer needs to observe the participants 

more carefully to ensure that they understand the activity well. 

Explicitly asking participants could be a way of making sure of 

understanding. 

Imamura: The interview data points out the positive aspect of the 

structured environment or support, such as the day, the time, the 

place, and even conversational topics, which are all decided in advance 

by the community organizer. 

Almost all participants made a 

comparison between Study 

Buddies and the English lounge 

we call ‘Yellow Sofas’, which are 

located in the English-only area of 

the SALC and are where students 

can freely interact with teachers 

and their friends in English. They 

expressed some worries about 

joining its ‘free’ environment: 

 “It is difficult to start a 

conversation in Yellow Sofas.” 

“I do not know what to talk 

about in Yellow Sofas.”  

Because of this hesitation to join a 

freer-speaking area, we deduced 

that the existence of a more-

structured learning environment 

is one of the deciding factors for 

the participants when choosing to 

join Study Buddies. However, 

some of the interviewees did 

mention that they enjoy talking 

with different participants every 

week. It is an interesting result 

because, although students 

emphasized the benefits of the 

structured learning environment, 

they also enjoy more informal 

interaction with other people 

within the community. Our 

conclusion is that, while a 

structured learning environment 

is indeed an advantage of Study 

Buddies, there should also be 

time for socializing.  

2) Study Buddies as a motivational 

factor 

Kanai: I have been trying to make 

the Study Buddies learning 

community a place where 

participants learn expressions 

that cannot be covered in a class. 

One of the participants 

mentioned that Study Buddies 

gives her practice speaking; thus, 

she gains new expressions which 

are used in daily conversation. An 

English language class focuses 

mainly on a wide range of English, 

such as presentations, 
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discussions, and essay and report writing. On the other hand, Study 

Buddies focuses specifically on daily conversation, so it meets the 

interests of students who want to practice daily conversation. Because 

interviewees identified the benefits of gaining speaking practice and 

the discovering of expressions used in daily conversation, our attempt 

to provide a place where participants learn expressions that cannot be 

covered in a class is working successfully. 

In addition, I give students opportunities to communicate with 

different people in every Study Buddies session and it seems that this 

helps them to increase their motivation. In the Study Buddies 

sessions, participants are told to help each other to hold an English 

conversation. They often wind up building a friendship there. 

Participants mentioned that it is fun to meet new people in Study 

Buddies and this tells us that a relationship with others can help 

them to keep motivated to learn and attend. 

Imamura: As other studies (Vygotsky, 1978; Lave, 1988) argue, 

learning is an inescapable feature of all human activity; furthermore, 

social interaction supports learners’ motivation (Ushioda, 2003). All 

interviewees stated that belonging to Study Buddies itself is their 

motivation because of the fulfilment it brings. Two interviewees, 

both first-year students, say they feel nervous coming to Study 

Buddies. Generally speaking, however, feelings of excitement are 

mentioned more than nervousness. As Kanai stated earlier, the 

structured environment might motivate learners to join the 

community. In addition to this, having Near Peer Role Models 

(NPRMs) as defined by Murphy (1998) in the community also 

encourages some students to participate. One interviewee stated: 

“I can meet senior [last-year] students who have high 

motivation for language learning.” 

"I think we [participants in Study Buddies] are similar, we 

have similar interests and personalities..." 

Interacting with people who are NPRMs and who have similar 

personalities and visions for language learning has a positive impact 

on participants’ motivation to join Study Buddies. 

3) Range of interactions beyond Study Buddies 

Kanai: Participants mentioned that they greet and chat with other 

Study Buddies when they happen to come across each other outside 

of the community. Also, after the Study Buddies activity, some 

participants stay in our space and speak about random topics such 

as study-related things. For students who do not belong to any club 

or extra-curricular activity, this is a good chance to interact with 

other students. 

Imamura: It seems that participants use Study Buddies not only for 

increasing opportunities for English speaking practice outside 

English classes, but also for broadening relationships with other 

students. For example, Kanai and some participants of Study Buddies 

travelled to Thailand together, and they said they would not have 

done so if the learning community hadn’t existed. That is, Study 

Buddies promotes the range of interactions beyond the community 

and beyond language learning. 

4) Translanguaging as a means of 

scaffolding 

Kanai: I, as a facilitator of Study 

Buddies, purposefully mix up 

English and Japanese in order to 

promote language learning in 

the community. For instance, 

during conversation activities, if 

I cannot think of an appropriate 

English expression, I use a 

Japanese phrase. I encourage 

participants to do the same, and, 

working together, we research a 

fitting expression. 

Imamura: As one of the SALC 

managers, I anticipated that 

using L1 or other languages 

apart from English addresses 

participants’ affective issues, 

such as having low confidence in 

their speaking skills. I have often 

seen students who believe they 

have to use perfect English; this 

belief negatively affects their 

learning practices. As Kanai 

mentioned, it seems that the use 

of translanguaging would help 

participants by encouraging 

them to learn their target 

language with peer scaffolding, 

i.e. help and support from each 

other. Not surprisingly, 

participants responded to the 

study as follows: 

“I feel more relaxed to talk 

than talking only in English 

because I can tell what I want 

to say in English and 

Japanese.” 

 “The situation I can use 

Japanese if necessary is less 

pressure for me.” 

 “I do not feel guilty while 

explaining and reacting in 

Japanese.” 

Several participants pointed out 

they feel less pressure on their 

English performance in Study 

Buddies than in English classes 

and in Yellow Sofas. They also 

mentioned that being provided 
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different modes of speaking English in the SALC gives them 

opportunities to explore which community they prefer based on 

their goals and personalities.  

Implications of the study 

Kanai: As mentioned above, the organizer needs to observe 

participants more, as one interviewee mentioned that she is not sure 

about what to do when searching for vocabulary. The organizer 

should not only observe but also review the session right after Study 

Buddies so that participants can express how they feel in terms of the 

activities in Study Buddies.  

Imamura: Throughout the group interview and discussions with 

Kanai, I came up with two things which would be beneficial for the 

future SALC. Increasing opportunities where first-year students can 

communicate with last-year students would be valuable. As 

participants in Study Buddies have experienced, first-year students 

would get a positive influence from last-year students and be able to 

broaden their relationships in a new community. In addition to this, 

promoting a concept of translanguaging would encourage more 

target language use in the multilingual language space of the SALC. 

The interview result shows that translanguaging reduced pressure 

on learners’ English skills and encourages learners to support each 

other in learning more consciously about what they want to say in 

English. 
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Reflections & reviews 
 

Reforming the Foreign Language Classroom – Empowering 
Students to Take Ownership 

22nd November 2018 

Essen, Germany 
 

Diane Malcolm, Reviews Editor of Independence writes: This one day conference, held at the 
University of Duisburg-Essen, was packed with a great number of inspiring sessions, including 
workshops, plenaries, a panel discussion, posters and individual talks, in which presenters shared 
their own practices, problems and solutions.  Reflections contributed by:  
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s reported by Linda Ghout Khenoune, the  
plenary talk Combining Montessori 
Principles and Language Learner 

Autonomy by Leni  Dam and Bergitta Berger set  
the ball rolling  at the LASIG Event in Essen. Their 
engaging talk was a report on a first experience 
workshop fusing key elements of Montessori 
pedagogy with autonomy principles in foreign 
language learning and teaching.  The two-part 
workshop was organized by the Montessori 
Bildungsakademie (MoBil) in Munich and took 
place in February and April 2018. The key 
message of the presentation is that for change 
and innovation to happen in the English language 
classroom, teachers have to be reflective about 
their teaching practices.  According to Leni and 
Bergitta, one structured way to make it happen is 
through adopting an action research cycle 
involving reflection, action plan, observation, 
revision of plan, reflection…etc. The presenters 
also pointed out that the innovation and change 
journey is not without hurdles and challenges. 
The “golden rule”, then, is to find a balance 
between ideals and constraints.  As far as I am 
concerned, I have already packed up for Munich 
to take part in the February 2019 workshop.   

 
Plenary session 

In the afternoon session, I had the pleasure to 
take part in a workshop entitled Types of 
Materials in an Autonomous Language Learning 
Environment—Input and Discussion. After a 
concise introduction in which the presenters, 
Leni Dam, Bergitta Berger and Timothy 
Phillips, explained the difference between 
“content” and “process” materials, we were 
encouraged to form groups and discuss materials 
for our types of learners. It was interesting to 
listen to everyone in the group describing his/her 
teaching context and the criteria for material 
selection.  The whole group discussion was quite 
fruitful too; it resulted in an interesting list of 
criteria for material selection. Emotionally 
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involving, eye-catching, learner- made, feasible 
and motivating were among the most recurrent 
ones. In the last phase, we were asked to make a 
“shopping list” for our classrooms among the 
displayed books in the room. Altogether, the 
workshop was a valuable experience; it has 
raised my awareness about the fact that 
encouraging learners to make their own 
materials could enhance their autonomy as well. 

Stephanie Edel Farinha reports on a workshop 
by Susanne Quandt, Using logbooks and 
developing criteria for feedback and assessment: 
This was a very inspiring workshop with lots of 
ideas from real life. In a very warm and 
welcoming atmosphere, Mrs Quandt tackled the 
question of how to realize learner autonomy in 
the English foreign language classroom in 
German schools by presenting impressive 
examples and products from her own students, 
such as London travel books, news report and a 
booklet on animal profiles. The big concept of 
learner autonomy all of a sudden seemed to be 
possible in any language classroom, step by step. 
I will certainly try out some of her suggestions in 
my classes straight away. A project on favourite 
songs seems to be easy to realize with my 
younger students. They will be involved in the 
decision making process, having the chance to 
choose their own way of presenting their final 
products. On the whole, I will try to implement 
the idea “of having the choice” more often, hoping 
to support my students in their individual and 
autonomous ways of learning. 
 
Christian Ludwig reports on the poster 
presentations: A lot of time was devoted to the 
poster presentations, which covered different 
areas of foreign language learner autonomy 
research such as using logbooks, learning 
vocabulary, or dealing with errors. Some of the 
posters also showed examples of how to combine 
the principles of learner autonomy with 
Montessori pedagogy. After the plenary by Leni 
Dam and Birgitta Berger, the poster presenters 
were each given three minutes to say a few words 
about themselves and their research. Various 
slots, including the coffee breaks, then gave 
participants the opportunity to look at the 
posters and engage with the presenters. What 
made the poster sessions particularly exciting 
were the often completely different backgrounds 
and contexts of the presenters and the work and 
research they do. While some presenters were 
practising teachers who had attended a 
workshop by the two plenary speakers, others 
were (under-)graduate students from the 
University of Duisburg-Essen and Braunschweig 

University who had encountered either one or 
both concepts during their studies.  

 

Christian continues: Supporting children’s agency 
in the English language classroom by Gail  
Ellis combined theory and practice in providing a 
brief insight into  her ‘field experience’ with 
young learners of English. The first part 
of the talk covered the still unjustifiably under- 
researched area of  early foreign language 
learning, particularly focusing on how even the   
youngest language learners can be actively 
involved in their own learning process.  In the 
second part she gave very practical examples 
from her own research and practice to 
illustrate how children can be actively integrated 
into all stages of the learning process. Photos and 
recordings from different classrooms 
rounded off the talk, giving a very vivid picture of 
practical and easy-to-implement methods and 
strategies, many of which will surely be used in 
the participants’ classrooms in the future. 

Neil Deane comments on three presentations in 
the Tertiary Sector/Teacher Education component 
of the conference:  Borja Manzana Vazquez & 
Manuel Jiménez Raya presented Empowering 
student teachers and learners to take ownership of 
teaching and learning.  The speakers gave a fairly 
detailed overview of an initiative in the Spanish 
teacher training sector to give trainee teachers 
the chance to try out methods based on the 
principles of learner autonomy. The scheme came 
into being when the need arose to empower 
teachers to employ methods which had not been 
used when they themselves were learning 
English. Two particular case studies illustrating 
the benefits of using learning stations in the 
classroom and encouraging a reflective 
environment when learning were presented. The 
results of these case studies were encouraging, 
but more research, and of course more such 
teaching training courses will be necessary 
before a ‘breakthrough’ can be made. 
 

Poster presentations and discussion 



 

 

Independence 75 IATEFL Learner Autonomy Special Interest Group Newsletter 37 

 In What do our students’ narratives say about 
their autonomy in English language learning? 
Linda Ghout-Khenoune based her talk around 
the data collected from interviews with Algerian 
students of English and aimed at ascertaining 
how prepared they might be to learn in an 
autonomous environment. The openness the 
students showed towards such new ideas 
revealed that such an environment could be 
developed positively in the future. It also 
disproved the commonly held notion that they 
may be disinclined to accept such ‘western-
influenced’ approaches. In fact, their cultural and 
personal backgrounds appeared to be little or no 
obstacle in relation to their views on autonomy; 
the problems of developing such learning 
scenarios in Algeria are caused more by lack of 
resources, knowledge and support at ministerial 
level. 
 
Claudia Burger presented a talk entitled 
Continuing teacher education upside down: a 
project on digital literacies in TEFL and student 
empowerment. The concept of ‘upside down’ 
teaching fitted very well into the concept of 
learner empowerment, as Claudia argued 
convincingly that some older teachers can learn 
many digital skills from their own learners who 
have grown up and even been socialized as 
‘digital natives’. She pointed out, however, that 
learners are still dependent - in the positive sense 
– on the knowledge and life experience of their 
teachers. In this way, she argued, a true sense of 
positive co-dependence can be developed, 
creating an atmosphere which encourages 
collaboration and cooperation. She also 
reminded us that we are still at the beginning of 
such classroom scenarios and that we still need 
to fine-tune ways of developing student 
empowerment which could in turn contribute to 
teachers themselves being confident around 
learning software and the like.  
 
Stephan Gabel continues with his report: 
In a panel discussion,  practitioners from diverse 
backgrounds, namely Annika Albrecht 
(Montessori Foundation, Berlin), Leni Dam 
(LASIG PCE organizer, Karslunde), Gail Ellis 
(British Council, Paris), Sabine Kreutzer (Dalton 
Plan school, Bonn) and Susanne Quandt 
(teacher and teacher trainer, Bremen), discussed 
ways of Reforming the Foreign Language 
Classroom, which focussed primarily on the 
practical issues in implementing learner 
autonomy. Curricular constraints as regards 
prescribed content and methods as well as 
testing and assessment procedures were 
discussed and solutions aiming at involving 

learners in the decision making processes in the 
classroom were clearly outlined (such as an 
analysis of the syllabus requirements conducted 
by the learners). Moreover, the discussion 
touched upon demands for teacher training to 
foster 'teacher autonomy', where the need for 
practical experiences of learner autonomy in 
teacher training was highlighted. Additional 
practical problems that were discussed at length 
were problems resulting from group size and 
parents' reservations about learner autonomy. 
Concerning the latter reservation, the panel 
convincingly suggested that making parents 
more aware of the benefits of autonomous 
learning, e.g. by raising their awareness of their 
own achievements in autonomous language 
learning, was crucial. 

Panel discussion 

Some final words from Christian Ludwig: 
Evaluation and Outlook: ‘Reforming the 
Foreign Language Classroom – Empowering 
Students to  Take Ownership’ was different 
from many other local LASIG conferences  as it 
went far beyond simply telling the audience how 
to empower their students by giving best practice 
examples. Instead, it provided many 
opportunities for the participants to experience 
what it really means  to be empowered and to 
take ownership. The conference programme 
was designed in such a way that it – quite 
naturally – moved every audience member from 
listener to participant by creating 
varied opportunities for participating, 
connecting, and voicing their  
experiences and concerns. To mention a few 
examples, group discussions and activities, meet-
the-presenter sessions but also smaller 
things  like simple question cards encouraged 
many of us not only  to interact with the content 
of the conference but also with each other. The 
event in Essen was a kick-off event for another 
LASIG local event to be held in  Braunschweig in 
September 2019. ‘Reforming the foreign 
language  classroom – empowering students to 
take ownership II’ will continue  with the spirit 
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that has been established in Essen but also 
present new ideas. Until then, the conference 
online discussion forum will allow  participants 
to stay connected and try out some of the best-
practice examples presented in Essen. The results 
of this co-operation will hopefully be a good 
starting point for another  
successful conference this year! 

Editor’s note:  Judging from the responses on 
the participants evaluations, pictured below, 
the conference was a huge success.  
Congratulations to all! 
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his volume contains ten chapters, seven of 
which are first hand reports of research 
studies done on beliefs, agency and 
identity in language learning and teaching. 

The editors are from the University of Jyväskylä, 
Finland, and the University of Viçosa, Brazil. One 
of the seven research studies takes place in Brazil, 
and the other six studies in Finland. The book is 
divided into three parts with an additional 
introduction and conclusion. 
 
The first section of the book is entitled Learning 
English as a Foreign Language: From School 
Children to Young Adults. Both studies are by the 
same author and focus on the experiences of 
young Finnish learners studying over a period of 
14 years. The first chapter focuses on the beliefs 
of 15 elementary school children who started 
studying English as a Foreign Language as a 
compulsory subject in Year 3 of school. The 
children were interviewed in Years 1, 3, and 5. 
The study examined how the expression of the 
learners’ beliefs changed and developed over 
time.  The second chapter of this section 
examined two Finnish learners from the original 
study of children in interviews over a decade, 
with the final interview being conducted when 
they were 21 years of age. 
 
This is when the uniqueness and methodological 
rigor of the research studies recounted in the 
book come into view. Each chapter is divided into 
6 clearly delineated sections: Introduction, Aims 
of the Study, Data Collection and Analysis, 
Discussion, and Summary of the Study (as a 
table), with relevant subsections clearly  
 
indicated under each section in numerical order, 
such as 4.1 At the age of 7; 4.2 At the age of 9; 4.3 
At the age of 11 and 4.4 At the age of 21. The 
authors and editors have taken a systematic 

approach to reporting the different 
methodological studies in different environments 
and their rigor in clearly classifying and 
identifying each component of the research 
process removes a lot of ambiguity that could 
otherwise cloud such an endeavor as research on 
beliefs, agency, and identity in foreign language 
learning. In fact, the editors offer a somewhat 
muddled introduction and first chapter on what 
the book is about and the key issues that are 
relevant to the studies reported, but which makes 
good post-reading. This reviewer recommends 
diving right into the studies, which begin in 
Chapter 3, and reading the introductory two 
chapters only after reading each one of the 
studies. Each study in and of itself makes for 
interesting reading. The editors’ rigor in 
categorizing the various sections of the multiple 
methodological qualitative studies makes 
reading each chapter a pleasure, in what could 
otherwise be described as a methodological 
rampage. Each study is original in its insights and 
the studies together present a clear body of work 
shedding light on learner beliefs, agency and 
identity.  
 
The editors define agency in Chapter 2, 
describing it as focusing on the individual’s acts 
in the 1970s under such descriptions as ‘learner 
autonomy,’ ‘initiative,’ or “intrinsic motivation,’ 
but only moving to the individual as part of 
her/his environment in the 1990s, when ‘agency’ 
began to be seen as a phenomenon that is 
dependent on the social environment as well as 
the individual. In current language learning 
theory, language learning is no longer thought of 
as an individual effort, but as a process that takes 
place in an environment and is dependent as 
much on that environment as the individual 
(Hulstijn et al., 2014). 
 

 

Beliefs, Agency and Identity in Foreign 
Language Learning and Teaching 
 
ISBN: 978-1-137-42594-2 
 
By Paula Kalaja, Ana Maria F. Barcelos, Mari Aro, and Maria 
Ruohotie-Lyhty 
Houndmills, UK: Palgrave MacMillan, 2016 
 
Reviewed by Melanie Taylor Gobert, 
Faculty, Higher Colleges of Technology,  
United Arab Emirates 
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Part II of the book concentrates on research on 
teacher education programs both in Brazil and 
Finland. The sole chapter in the volume where 
the research takes place in Brazil shows a very 
different landscape than that of all the other 
studies reported, which take place in Finland. 
This study reveals that the motivations and 
identity of EFL teachers in Brazil are almost 
completely unrelated to the research outcomes of 
the studies done in Finland. Unfortunately, no 
attempt was made in the volume to reconcile or 
compare and contrast the completely different 
findings. In the study which takes place in Brazil, 
the English teachers in training lacked motivation 
to become teachers of English due to low pay, 
poor student discipline and bad working 
conditions and saw teaching as tough and 
unrewarding, although they professed to love 
English ( p. 93). The second study in this chapter 
focused on the discursive development of L1 and 
L2 identities of foreign language teachers in 
training in Finland, where learning English is 
highly valued in the educational curriculum and 
knowing English is valued in the workplace.  The 
third study in this chapter uses a narrative 
methodology to collect data from 60 pre-service 
teachers enrolled on a 5-year degree MA program 
for teaching English and some other foreign 
languages including Swedish, German, French, 
and Russian. Data was collected by asking the 
teachers to draw a picture of themselves giving a 
foreign language class in the future and provide a 
brief written account of the drawing on the 
reverse side. This unique, but rich, data collection 
method shows a lot of promise for future studies 
in language identity, beliefs, and agency.  
 
Part III of the volume examines the development 
of novice language teachers to experienced 
language teachers. The first chapter looks at how 
novice teachers put their beliefs about good 
teaching into practice. Data was collected over 3 
years by interviews once a year from 11 
participants and used ecological theory as a 
framework. It looked at the “unique relationship 
that individuals construct with their 
environment and the effect of this relationship on 
their beliefs (Kalaja et al.,p 2013).  The second 
study in this section looked at the career paths of 
five foreign language teachers during the first ten 
years of teaching. All taught different languages 
and focused not on isolated events but on how 
individuals give meanings to these events based 
on their lived history.  

The final chapter of the book summarizes the 
seven research studies recounted in the book and 
puts forth a new theory of identity integration 
based on the interrelatedness of beliefs, agency, 
and identity within the contexts of emotions. All 
reported studies were longitudinal, so were able 
to offer new insights into how the individual 
behaves within social contexts and seem to 
indicate that environment plays a crucial role in 
the development of both teachers and successful 
learners. Overall, this book is insightful, 
enlightening, and enjoyable and recommended 
reading for every language learning and teaching 
program’s library. 
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Book Reviewers Needed for Future Issues 

Please contact Diane Malcolm dianelm@gmail.com if interested in reviewing one or 
more of the items below. If you have any other books to suggest, please do get in 
touch. Some recent publications for which reviews are welcome: 
 
1. Miroslaw, P., Al Mystkowska-Wiertelak & J. Bieak (Eds.) (2016) Autonomy in 
second language learning: Managing the resources. Springer.  
2. Nunan D. & J. Richards (Eds.) (2014) Language learning beyond the classroom. 
Routledge. 
3. Liu, W. C., J.C.K. Wang & R. Ryan (Eds.) (2016) Building autonomous learners: 
Perspectives from research and practice using self-determination theory. Springer. 
4. Feng, T.  (2018)  Autonomy, agency and identity in teaching and learning English 
as a foreign language.  Springer. 
5. Lai, C. (2017) Autonomous language learning with technology: Beyond the 
classroom.  Bloomsbury Academic. 
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The Learner Autonomy SIG 
The IATEFL Learner Autonomy SIG was for many 

years called the Learner Independence SIG. The 

Learner Independence SIG was formed in 1986 by 

a small group of devotees, with Vic Richardson as 

its coordinator. The Learner Autonomy SIG is one 

of 15 IATEFL Special Interest Groups. It is for 

teachers and teacher educators who are interested 

in autonomy in language learning and all that it 

implies. The Learner Autonomy SIG aims to: 

 raise awareness among language teachers and 

researchers of issues related to autonomy in 

language learning 

 explore and investigate practices and strategies for 

the implementation and development of autonomy 

 provide a forum for discussion of these ideas 

through publications and events 

 offer opportunities to network globally and cross-

culturally 

 organise study tours, courses, seminars, events and 

exhibitions world-wide. 

Contributing to Independence 
The newsletter comes out three times a year and 

includes practical and theoretical articles, 

materials reviews, technology updates, details of 

events and self-access advice. Its defining style is 

one of exploratory talk. 

We are looking for contributions, in a variety of 

formats and genres, long and short articles, 

interviews, readers’ letters, learner (autonomy) 

stories, teacher-learner narratives, reflections, in 

short anything helping the readers of Independence 

to better understand developing autonomy in 

second language education.  

Contributions in the form of learner/teacher 

(autonomy) stories, articles, interviews, reports, 

letters, poems, book reviews, conference reports 

and reflections, or short notices on forthcoming 

events are always welcome, as are responses to 

articles appearing in the newsletter. Learners’ 

voices and reflections are also very much welcome. 

Deadlines for upcoming 

issues 

30th April 

(for the July – August issue) 
 

15th August             

(for the October – November issue) 

 

Submitting contributions 
Send all texts other than book reviews or 

reflections in Word by email attachment to one of 

the editors: 

Lawrie Moore-Walter, Austria, Editor 

lawrie.moore@gmail.com 

 

Michelle Tamala, Australia, Editor 

mtamala4@gmail.com 

 

Djalal Tebib, Algeria, Editor 

djalal.tebib@icloud.com 

 

Send reflections and/or article, chapter, course or 

book reviews in Word by email attachment to the 

Reflection & reviews Editor: 

 

Diane Malcolm, Canada, Reflection & reviews Editor 

dianelm@gmail.com 

Copyright & reprinting 
See page 06 of this issue for the complete copyright 

notice. Note that copyright for individual 

contributions remains vested in the authors to 

whom applications for rights to reproduce should 

be made. While copyright of their material remains 

with contributors, the IATEFL Learner Autonomy 

SIG, the JALT Learner Development SIG and 

HASALD (Hong Kong Association for Self-Access 

Learning and Development) have reciprocal 

agreements to reproduce articles from each other’s 

newsletters (with permission of the author/-s). 

This makes articles available to a wider audience.
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